Basic Reading Interventions

Oral presentation of material and/or reading out-loud to self.

Weekly spelling/vocabulary instruction and review.

Daily practice of reading at independent level.

Use a highlighter to identify unknown words – use words for weekly word lists.

Flash cards with 300 most common words – add classroom subject words – see attached handout.

Use a ruler, index card or other straight edge to maintain visual tracking of reading material.

Review reading passages first for unknown words – clarify before reading.

Basic Reading Instruction Strategies

1. Context/Content Clues

a. Delete from a reading passage a word that completes the key idea in the passage:

i. The smallest populated country in the world is ________.

2. Specific Phonetic Clues

a. Delete from a reading passage letters that complete words the student often misreads:

i. The f_t cat a_e all of her f__d.

3. Specific Word Elements

a. Delete from a reading passage roots, prefixes or suffixes the student often misreads:

i. The young boy is small__ than the tall___ oak tree.

4. Relationships – Function Words

a. Delete from a reading passage prepositions, articles, conjunctions, or auxiliary verbs:

i. Minka ______ leaving _______ the movie ______ four o’clock.

b. Delete from reading passages pronouns and pronoun referents:

i. In many ways, Kerri had been very mean to ________, especially when ______ gossiped.

c. Delete transitional words:

i. When making a cake, you must _________ mix ingredients, _______ pour into a pan and __________ bake at the correct temperature.

Reading by Analogy Strategy

Background


Fluent reading requires good reading decoding.  Simply, reading decoding involves making sense out of printed letters and words.  It includes understanding letters, what they represent, how they work together and how they relate to sounds.  Decoding involves all cognitive processes but particularly successive and simultaneous processing.  Knowing what order letters, letter sounds and words must be in to make sense requires successive processing.  Understanding how letters and word parts relate to one another requires simultaneous processing.   Using strategies for decoding involves planning and attention is needed for recognition of details such as letter orders (ie or ei), punctuation, focus on the story line, etc.

Decoding is important for basic reading as well as for fluent and successful comprehension.  Good readers are able to decode words quickly and easily and therefore can devote more attention to comprehending what is read.  In order to achieve this automaticity in decoding, a lot of practice is required.  Simple practice is important and should include repeated readings of the same words and text.  A strategy like comparing known words to new words with similar spelling patterns may be helpful for the student having trouble decoding a word or text for the first time.  The following strategy, reading by analogy, may be helpful for a student having difficulty decoding new words and who may be poor in successive and planning on the CAS.   

Reading by Analogy Strategy:

-Initial Phase

Since words that sound the same often are spelled similarly, a child who knows how to pronounce a word such as “tank” could make a reasonable guess at “rank”.  The same student might also have a good chance at pronouncing bank, Frank and thank if he or she were to use the reading by analogy strategy.  In reading by analogy students are taught to compare and contrast words they don’t know to words they do know that are similar to help them pronounce them.

One way to present this strategy is to explicitly teach it then introduce know target words along with five to six new words that can be related tothe words the students already know.   Students are encouraged to learn the new words by analogy and are asked why and how the strategy helps them.  For another technique each word is presented on a sheet of paper and the students are instructed to write two or three other words that share the same spelling pattern.  After this stage, the students are asked to read passages containing the new words and are encouraged to use analogies to decode them.   The teacher should always model the use of analogies while reading and provide feedback for the student independently using the strategy.   It is important to consider that reading by analogy need not be confined to simple words or comparisons such as bug, hug and rug.  More complex words and analogies can be made, for example, the words “at”, “tent” and the suffix –tion may be put together or “analogized” to form attention.  Although not a direct combination, this analogy can serve to help the student approach the word thoughtfully and independently.  

-Advanced Phase
The goal of this second part of instruction is to help students automatically use the compare and contrast strategy.  Students may be given more advanced readers and allowed to work together, discussing how to “figure out” new words. Another goal is for the student to explore further how our language works, and how sometimes words don’t match.  For example, the words pull and gull look quite similar but sound different.  In this stage the teacher may begin to present words which look similar yet sound different along with the list of more difficult target words.  Also, teachers may begin to explore word meanings (such as the words read and read), how words can be put together to form bigger words (such as classroom) and prefixes and suffixes.  This focus on the structure of words helps children to recognize the patterns, inconsistencies and general make-up of words and reading.  

Once the strategy is taught, modeled and the students have practiced it, students may be simply encouraged to use the strategy whenever they encounter new words.  It may be helpful for the teacher to continue to post a list of words the students know by sight that they may refer to when they encounter a new word

The Teacher’ Role: 

· Discuss the rational or helpfulness of the strategy

· Use and model the strategy

· Provide the student ample opportunity for practice 

· Provide feedback

· Encourage the use of the strategy

Use:

Children who are poor in successive processing will likely have decoding problems (Das, Naglieri & Kirby, 1994) and those with planning weakness will have few plans to help them learn how to decode.  This strategy for reading decoding using the analogy method should be applied when the child has a successive and/or planning weakness along with reading decoding failure.

Resources:

More examples, written instructions, lessons and classroom handouts can often be found in libraries, educational bookstores, at educational resource centers, and on the web.   Two excellent starting points can be found at: www.iss.stthomas.edu/studyguides/ and www.hood.edu/seri/serihome.html.

Kirby, J., & Williams, N., (1991). Learning problems: A cognitive approach. Toronto, ON: Kagan & Woo Limited.

Naglieri, J.A. (1999) Essentials of CAS Assessment. New York, NY, Wiley and Sons.

Pressley, M., & Woloshyn, V., (1995). Cognitive strategy instruction: that really improves children’s academic performance. Cambridge, MA: Brookline Books.

Name may benefit from work with word wheels.  More specifically, two circles, one smaller than the other, are fastened together.  Initial consonants are printed around the outer circle and common phonograms are printed on the outer edge of the inner circle.  Name manipulates the wheels and blends the sounds together to make words.

1. Utilize anagrams with Name.  For example, Name first manipulates the letter tiles to form a word.  He says the sound of each letter while identifying the sound with the letter tile.  Finally, he blends these sounds to say the whole word.

2. Since language contains many common little words of slight importance, Name may benefit from practice taking several of these at a glance while looking ahead to a word that requires his attention.  Teach word phrases or words that come in thought groups.  Have him learn to spot the convenient stops along the way where he can look ahead and deal with an unfamiliar word before starting out again.  These stops occur between thought families or related groups of words that must be read together because of their connection and meaning.  The following groups of words should be read, pausing only at the spaces in between the groups.

On the bus     at this corner.

Along the edge     off the road.

In my home     on this street.

If we can ride     in your car.

Under the window     in the hall.

For one hour     after lunch.

Before a visit     to my friend.

At a meeting     of the club.

Under the papers     on the chair.

For further practice, have Name select phrases that can be read together from his library books.  He then reads orally a paragraph, pausing for breaks between natural thought groups.

3. An additional activity to help increase reading fluency entails having the teacher (or parent) read a story leaving out certain key words either within sentences or at the end of sentences.  This speeds up the eye movements of slow readers, forcing them ahead.  Children consider this a game and relish the challenge of being able to supply the missing words.  The second time through (on another day) leave different words out.

4. The following are some strategies that Name’s parents may use at home to help him become more successful.

Help Name find books that focus on an area of high interest for him.  Comic books are great sources of light reading that can help establish the love for reading.

Phonics

1. Combine phonics instruction with a linguistic reading program.  Select reading materials where the majority of the words have regular sound-symbol correspondence.  This will allow the student to learn to apply his/her newly acquired skills successfully.

2. Teach the student new words in families.  Select common word patterns, such as at or am, and them identify and practice common words in the family.  Help the student learn to identify the patterns rapidly and automatically.

3. When teaching the student linguistic patterns, use known sight words as a basis for introducing common patterns.  Provide practice in generalizing those patterns to new words with the same pattern (e.g., boat, coat, float).
4. Use the words in the student’s sight vocabulary as a basis for building phonics skills.  For example, start with a word that she automatically recognizes, such as “run,” and then show her how that pattern can help her identify a new word, such as “fun.” Help promote generalizations of common patterns by frequently pointing out similarities in words.
Reading
1. When teaching the student linguistic patterns, use known sight words as a basis for introducing common patterns.  Provide practice in generalizing those patterns to new words with the same pattern (e.g., boat, coat, float).

2. Teach phonics within a highly structured and sequential problem which highlights the visual aspect of the word parts and reinforces a strong association with their corresponding sounds.

3. Encourage the student to use context clues and directly teach of variety of ways of doing so (e.g., reading to the end of a sentence, recognizing definitions, monitoring whether or not what s/he is reading makes sense.

4. When providing instruction in reading comprehension, make sure the student’s instructional materials are at the independent reading level in word recognition.  Materials at the independent level will allow the student to devote attention to the comprehension activities.

5. Continue to provide opportunities for the student to practice phonemic segmentation of words and provide examples and nonexamples of common mispronunciations of sounds or words.
6. Teach the student how to monitor his reading for meaning, as well as how to use specific strategies when what has been read does not make sense (e.g., use context clues, reread, or ask someone).
Title of Intervention: Language development, vocabulary enrichment  

Materials: box with lid, items relating to theme or unit of study, i.e. cooking: various kitchen utensils, pots and pans, pot holders, measuring cups and spoons, etc., Photographs or other pictures of the items  

Intervention: The student will learn and use the appropriate labels for different objects correlating to various themes and units.  Collect a variety of items, objects or toys relating to specific themes or units and place them in a covered box.  During circle time, introduce the box..  Ask each child to close eyes, reach in and remove an object.  Ask the child to identify the object.  Discuss the various attributes of the item: size, color, function, name, etc.  Continue around the circle, giving each child a turn to participate.  To extend the activity, provide the children with pictures and have them match the objects to the pictures.  This allows the children to make the transition from a concrete object to a semi-concrete representation.  Once the children are used to this activity, hide the objects in various spots in the room and have the children find them from verbal clues.  Incorporate the new vocabulary words into the activities of the day and send home the words for the parents to use in their da  

Reference: Good, R. H., Simmins, D.C., Smith, S.B. (1998).  Effective academic intervention in the United
Title of Intervention: Reinforcing Alphabet Names/Sounds  

Materials: alphabet cards, music, hat  

Intervention: The student will say the letter and something that begins with that sound to their neighbor.  The children sit in a circle.  Each child draws an alphabet letter out of a hat.  Have them identify the letter as they draw it out of the the hat and think of something that begins with that sound.  Place letters on the floor and stand up.  Play a musical march and children march around the circle until the music stops.  When the music stops, the children sit down by a new letter and repeat the above procedure.  You can spot check to save time and have the kids help each other if they don't know the letter.  Repeat the procedure several times.  You could use words, shapes, math facts, anything you want to reinforce.  

Reference: Good, R. H., Simmins, D.C., Smith, S.B. (1998).  Effective academic intervention in the United States: Evaluating and Enhancing the Acquisition of Early R

Title of Intervention: Rebuses  

Materials: Pictures of items to be used in stories or recipes  

Intervention: Another readiness activity is to have the child dictate (or the teacher formulate) a chart that uses rebuses (pictures) in place of some of the difficult but interesting vocabulary words.  One of the most effective ways to use rebuses is by providing them in recipes for cooking or baking activities.  The recipe is written on chart paper.  Baking gingerbread figures, bread, or cookies; frosting cupcakes; making peanut brittle, butter, or anything else is appropriate to this kind of activity.  

Reference: Miller, W.  (1993).  Complete Reading Disabilities Handbook.  Simon & Schuster.

Title of Intervention: Word Cards  

Materials: Index cards and pictures cut from magazines  

Intervention: Print some structure or function words such as a, an, and, or the on individual word cards.  Cut pictures from old magazines or catalogues that can be used along with the word cards to form phrases.  Have the child choose pictures and word cards to form phrases as shown in the illustrations.  

Reference: Miller, W.  (1993).  Complete Reading Disabilities Handbook.  Simon & Schuster

Title of Intervention: Colored Chalk Sand Tray  

Materials: Flat pan and sand  

Intervention: Place sand in a flat pan such as a cake pan.  Grind a piece of colored chalk to make the sand more attractive.  Have the child draw the target letter name in the sand, saying its name aloud as he/she does so.  Have the child use the terms capital and lower-case.  

Reference: Miller, W.  (1993).  Complete Reading Disabilities Handbook.  Simon & Schuster.

Submitted by: Eva  
Category: Reading  
Age or Grade: Kindergarten-Grade 2  

Title of Intervention: Macaroni  

Materials: A piece of tagboard, macaroni, and glue  

Intervention: Have students glue pieces of macaroni to a large piece of tagboard in the form of a target capital or lower-case letter.  After each letter is formed, the children trace over it with their index fingers, saying the letter name aloud.  Have the children use the terms capital or lower-case.  

Reference: Miller, W.  (1993).  Complete Reading Disabilities Handbooks.  Simon & Schuster.

Title of Intervention: Magazine Pictures  

Materials: Pictures from catalogues or magazines  

Intervention: An example of a readiness activity for contextual analysis is to give the child pictures from magazines or catalogues.  Then read some sentences aloud or record them on tpe, omitting one word in each sentence that can be completed by the use of one of the pictures.  Have the child show the picture from the group of pictures which takes the place of the omitted word.  

Reference: Miller, W.  (1993).  Complete Reading Disabilities Handbook.  Simon & Schuster

Title of Intervention: Fishing for Blends  

Materials: fish shaped cards displaying /s/ blends: st,sk,sw,sl  

Intervention: The cards are placed face up in the center of the students.  the caller calls out a word containing an /s/ blend, such as skate.  The players take turns finding the correct blend from the group of fish cards.  If the correct card is picked, the player gets to keep the card.  When all of the cards are gone from the center, the player with the most "fish" wins.  

Reference: Mercer, C. D. & Mercer A. R. (1998).  Teaching students with learning problems 5th edition.  Prentice-Hall, Inc.:  Upper Saddle River, NJ

Title of Intervention: "All About..." Books  

Materials: paper,pencils and crayons  

Intervention: 1. choose a topic for the book. Students choose a topic that is familiar or interesting to them, or teachers suggest a broad topic related to a thematic unit the class is studying.  
2. Gather information and organize ideas for writing.  
3. Students write words, phrases, or sentences on each page to accompany pictures they have drawn.  
4.Read the book with the teacher.  
5. Share the completed book with the class. As the final step, students sit in the suthor's chair to read their completed books to classmates. Then classmataes clap, offer congratulaatory comments, and ask questions.  

Reference: Tomkins. 50 Literacy Strategies. Prentice-Hall, Inc. 1998.

Title of Intervention: Teach Letter Names and Sounds  

Materials: Stiff paper for name cards  

Intervention: Review Begining sounds in First Names  

Using large name cards, sort student's first names according to the beginning letters, up to the first vowel. Have students say the names and divide them by the different sounds in the beginning letters. Once the names are sorted, help students see that sometimes we "blend" the beginning letters together to figure out the words, as in Craig, Clark, and Clover. Other times combinations have a special sound, as the Ch in Chad and Charlene.  

Link Address: www.scholastic.com/Instructor  

Link Description: Reading Clinic

Title of Intervention: Brand-Name Phonics for One-Syllable Words  

Materials: Common products (starting with those with rhyming names) and index cards  

Intervention: First, choose products whose names have rhyming elements-Snack Pack, Slim Jim, and Shake n'Bake. On individual index cards, write about ten words that rhyme with and have the same spelling pattern as the product names, such as back, dim, and snake. Display the products and let students talk about them. On the chalkboard create a three-column chart, with the product names as the headers. Show students that each name not only rhymes, but also has the same spelling pattern. Explain that rhyming words often have the same spelling pattern. Have students copy the chart on pater, underlining the spelling patterns. Next, show one of the index-card words, and ask students to write it in the column with the matching spelling pattern. Have students say the word using rhyming words to help with pronunciation. Explain that thinking of rhyming words helps us spell words, too.  

Reference: Cunningham, P. (1997).  Reading clinic: Want to teach basic skills? Try brand-name phonics! Instructor (44).

Title of Intervention: Encourage Reading For Pleasure  

   -Not surprisingly, young students who spend a substantial amount of their free time reading tend to be better readers than those who do not invest themselves in reading.  Teachers, therefore, should provide time and resources that enable students to read for pleasure and that may increase reading motivation, fluency, and comprehension.  

Title of Intervention: Promote Home/School Partnerships  
   -Teachers enhance effective reading instruction through the use of home/school partnerships. For example, workshops could be held at convenient time to: help parents understand the importance of reading at home, demonstrate techniques for reading with youngsters, show parents how to get a library card for their child, or provide hands-on practice with shared reading activities.  

Title of Intervention: Use Systematic, Varied Strategies For Recognizing Words  

     -Teachers provide students with systematic instruction using a variety of strategies for recognizing words in meaningful contexts to promote fluency and to give the students control over their reading. 

Title of Intervention: Literary Strategies  
Materials: novel, box, markers...to decorate the box, objects related to the story  

Intervention: 1.  Book Boxes - Students or teachers decorate the outside of a box or container and collect 3-5 items related to the story. Place the objects in the box with the novel.  An inventory sheet may be added to the box.  Share the completed box with others or use the box to introduce the book.  

Intervention 2.  Cubing - Choose a topic.  Examine the topic and include six elements of the story or describe it, compare it, associate , analyze, apply and argue for/against the topic. Cut out the boxes to form a cube. Display these cubes in the classroom.  

Intervention 3.  Exclusion Brainstorming - Identify a list of words related to the content area.  Include a few words that do not fit.  Students circle words that they think do not fit.  After reading, have students check their list and make any corrections.  

Intervention 4.  KWL Charts  - Create a chart of what the class already "KNOWS" about a topic, what they "Want to learn" about the topic, and what they have "Learned" by reading the given material. Continue to add questions to the W section of the chart as you read the material.  Complete the L section.  

Intervention 5.  Reciprical Questioning - Read a part of the story.  Close the book and have the students ask the teacher a few questions about what they have read. Have students read the next few paragraphs of the story.  Reverse roles and have the student close the book for the teacher to ask the students a few questions.  
 Reference: Thompkins, 50 Literary Strategies, Prentice Hall

Title of Intervention: Make A Poetry Map  
Materials: world map, reference materials, poetry books such as "Velvet Leaf Soup" by Monica Gunning  

Intervention: Post a world map in the room and select a poet from another country such as Monica Gunning's "Velvet Leaf Soup" about her childhood in Jamaica.  Before reading the poem, ask the students what they know about Jamaica and point it out on the map.  After reading the poem list what students know about Jamaica and any questions they have about it or the poem.  Have the students look for information about Jamaica and post the poem along with the facts near Jamaica on the map.  Learn more about new places by searching for poems from other countries and have the students repeat the process for each poem/country.  Mark your corner of the world by having the students add their own poems to the wall.  

Reference: Primary Poetry Workshop by Bee Cullinan  

Link Address: www.scholastic.com/instructor
Title of Intervention: Double Entry Reading Journals  

Materials: illustrated nonfiction reading materials,journals, chart paper, marker  

Intervention: Have the students read books that relate to a topic you're teaching. Ask each student to choose an object or concept from the book.  To prepare their double-entry journals, students label the left-hand page with the object or concept they plan to draw, and the right-hand page with "Think Paragraph".  On the left-hand page, students draw their objects or concepts. Encourage them to work from memory, then refer back to the reading for fine-tuning.  On the right-hand page, students should be able to provide a detailed explanation of how their object or concept works.  Students can show and read their entries to one another.  

Link Address: www.scholastic.com/instructor  

Link Description: Reading Clinic by Laura Robb

Title of Intervention: Book Boxes  

Materials: Box, 3-5 objects related to story  

Intervention: 1. read the book and make a list of important objects mentioned in the book.  
2. Select a box, plastic tub, bag or other containter to hold the objects, and decorate it with the name of the book and related pictures and words.  
3. Place 3-5 (or more) objects and pictures in the box along with a copy of the book. Have students explain  why they chose the objects.  
4. Share the completed box with students. When teachers make book boxes, they use them to introduce the book and provide background information before reading. In contrast, students often make book boxes as a project after reading, and share their book boxes with classmates.  

Reference: Tomkins. 50 Literacy Strategies. Prentice-Hall. 1998.

Title of Intervention: Use a Variety of Reading Methods 

Materials: word processor, board games, task cards 

Intervention: When Students have the opportunity to use methods that make learning to read an interesting, enjoyable, and successful experience, they are likely to associate reading with pleasure and to perceive themselves as successful readers.  This positive association increases the likelihood that students will choose to read on their own.  

Intervention #1 - Teachers may allow students who do not enjoy the process of composing on paper to dictate stories to a teacher or to peers, or to use a word to dictate stories to a teacher or to peers, or to use a word processor to facilitate the process.  Teachers can encourage students who have difficulty distinguishing among recalling or blending sound to illustrate letter sounds with drawings of words that begin with that letter sound.  If the difficulty persists, teachers can place less emphasis on phonics and more emphasis on alternative strategies and methods that do not require highly developed auditory abilities.  Teachers  can encourage students to write and read their own stories, listen to recordings of stories, and choral read stories.  

Intervention #2 - Students with visual reversals often benefit from touching and feeling letters.  For youngsters who are strongly tactile and kinesthetic, teachers may incorporate "hands-on" activities like board games and task cards. 

Reference: Cole, R. W. (1995).  Educating Everybody's Children: Diverse Teaching Strategies for Diverse Learners, Alexandria, Va.: ASCD

Title of Intervention: Dictionary Game  

Materials: The words and their definitions plus enough identical pieces of paper to go around  

Intervention: The teacher chooses a word that no student can define.  Each student will write a made-up definition for the word in question and the teacher will write the real definition.  All definitions must be written on identical pieces of paper so that the paper doesn't become a clue. All definitions are turned into the teacher and read by him/her.  Then instuct each student to vote for a definition when the teacher reads them through the second time.  Points are scored in two ways: someone votes for your definition as the real one (one point per vote) and one point if you vote for the correct definition.  The student with the most points wins.  

Reference: Quinn, M., Lesson Plan #:AELP-VOC0001  

Link Description: Big Sky Telegraph

