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RECOMMENDATIONS

These recommendations are offered as models; however, it is vital to read them carefully and eliminate parts that do not relate to the child you are working with.  Personalize them.  Some suggested variations are given in italics – pick the word that best fits the child – or add one of your own that is more appropriate.

Do not include more than 10 recommendations in your report, unless you have cleared with your supervisor the need for more.  Give the 10 best recommendations for your specific child. Think about the child, their age, the reason for referral, their academic strengths and weaknesses, their processing strengths and weaknesses, their family situation and other issues when choosing the best recs.  Once you have chosen the recs, prioritize them in order of importance (with the recommendation for a staffing always coming first).  If you have any questions, please talk with your supervisor.

1.  STAFFING, FEEDBACK

This is always the first recommendation in your report.

Center or County


General

1.  A staffing, including ^’s parents and school personnel should be held to discuss the results of this evaluation and the best educational plan for ^. 


Full-time LD or VE

1.  A staffing, including ^’s parents and school personnel should be held to discuss the results of this evaluation and the best educational plan for ^.   Due to ^’s poor academic performance [and his behavioral difficulties in his classes], it is recommended that ^’s academic environment include as small a teacher-student ratio as possible, provide specialized attention, and offer many rewards for academic and behavioral success.


Full-time EH

1.  A staffing, including ^’s parents and school personnel should be held to discuss the results of this evaluation and the best educational plan for ^.  ^ would benefit from placement in a small, highly structured setting that would limit her distractions and place emphasis on emotional understanding and control.  If such a placement occurs, it should be coupled with a behavior management program that would work to increase ^'s on-task behaviors and decrease her off-task behaviors.

1.  A staffing, including ^’s parents and school personnel should be held to discuss the results of this evaluation and the best educational plan for ^.   ^ is at least a grade level behind in her achievement and seems to lack basic skills in several areas, including math, reading, spelling, and written language.  It appears likely that her achievement is being negatively affected by her emotional difficulties.  An educational placement that focuses on emotional understanding and control might be especially beneficial for ^ at this time.  If such a placement occurs, it should be coupled with a behavior management program that would work to increase ^'s on-task behaviors and decrease her off-task behaviors.

1.  A staffing, including ^’s parents and school personnel should be held to discuss the results of this evaluation and the best educational plan for ^.    She would benefit from being placed in a small highly structured classroom setting, with strict rules that are consistently enforced.  She will need a great deal of individual attention and encouragement.

1.  A staffing, including ^’s parents and school personnel should be held to discuss the results of this evaluation and the best educational plan for ^.  He may benefit from placement in a structured setting for behavioral programming which addresses his apparent attention deficit and behavioral difficulties in school.  If such placement proves to be ineffective in improving his ability to sustain attention and keep on task, the *s are encouraged to consult with ^’s pediatrician concerning alternative treatment options.

Private

1.  A meeting should be held with ^'s parents to discuss these test results and recommendations. The *s are encouraged to share these findings with ^'s school, to aid in educational planning.

2. RECOMMENDATIONS BASED ON IQ TEST RESULTS

Gifted

#. Consideration should be given to providing ^ with opportunities for enrichment activities both at home and in school.

#.  ^ is an intellectually gifted child who appears to be somewhat bored in the classroom, according to her mother’s report.  It is recommended that her educational program include enrichment activities that both challenge and motivate ^.

#.  ^ is an intellectually gifted child who is making good academic progress.  In spite of this, she is reported to have difficulty staying on task in the classroom and she is sometimes inattentive.  It is important that her parents and teachers work together to provide ^ with a challenging academic environment while accommodating her difficulty sustaining attention.  The following may help guide the development of an academic plan that will meet ^’s needs both intellectually and emotionally:

· As much as possible, ^ should be allowed to select activities she would like to participate in.  She should be encouraged to decide on problems to attack, materials to use, and subgoals.  She should be encouraged to be self-observant and to engage in self-evaluation in order to limit dependence on external evaluation.  In the classroom, ^ should be given time for individualized and self-directed learning in an informal manner.

· Teaching methods that promote creativity should be used.  ^ should be encouraged to identify and use the positive aspects of her own work and the work of others.  She should be encouraged to demonstrate her creativity and even go beyond the limits of formal education.

· ^ needs to be realistic about struggling in some areas and even possible failures she may experience.  Most likely, as with all children, she will experience some type of failure or setback in terms of her performance.  She should be encouraged to accept these limitations, use whatever resources needed to overcome them, and be comfortable with herself, regardless of the outcome.

· Very bright children often have different interests than their same-age peers.  The Smiths are encouraged to seek out children for ^ to interact with who have common interests with ^.  They are also encouraged to seek out information concerning parenting a child with exceptional ability.
· Please see the attached pages for further resources and suggestions
Low Intellectual Ability

#.  Because ^'s obtained intellectual level is in the [Low Average, Slow Learner [Borderline], Mentally Handicapped] range, he [may, will] have more difficulty mastering school related curriculum than many of his same-age and same-grade peers.  However, with a positive environment and an appropriate instructional level, he should be able to [achieve, make progress].  The following suggestions have helped children with difficulties that are similar to ^’s, and may prove beneficial to him:

· Focus on language development activities.  These will help ^ develop in the verbal area as well as provide him with a greater fund of information.

· Focus on visual learning activities.  Children who experience learning problems often find it helpful to have information presented to them in many different ways (auditory, visual, and tactile), especially visually.  ^'s pattern of scoring indicates he likely learns best if presented with concrete material, and may be at a disadvantage if information is left in the abstract.  [This will also help his significant short-term memory problems and keep his attention longer]

· Develop concept formation skills.  Concepts and abstract ideas may be difficult for ^ to deal with.  Provide activities that help teach abstract ideas, classifications, and generalizations.

· Picture instructions and manipulatives should be given in addition to oral directions to help cue relevant material.  Computer-based learning activities may serve to enhance ^'s attention and motivation.

· Use a peer-tutor, "work buddy," or small group work whenever possible.  Classmates can help ^ keep on track and can help teachers recognize when he is falling behind.

#.  Given the level of ^’s general cognitive reasoning, she may have difficulty keeping up with her peers in a variety of settings, especially as she moves from skill acquisition to skill application.  As such, her family and teachers should have realistic expectations of ^’s ability while working to motivate her to achieve to her potential.  Opportunities to experience success should be incorporated into ^’s daily class work.  It is felt that this will help to increase ^’s confidence and provide experiences that will bolster her self-esteem.  Working with a school counselor or therapist to monitor ^’s confidence is also recommended.  The following suggestions have been helpful for children experiencing difficulties similar to ^’s:

· Continue with “bulleted” items  in the previous rec

Low Verbal IQ

#.  Due to ^'s difficulties with factual knowledge, expressive language, and word knowledge, effort should be made to stimulate his use and application of language.  The following suggestions are offered to help improve these abilities:

· Make sure that ^ has a conceptual understanding of all new vocabulary words presented to him in class.  Have him use new words in a sentence, and use visuals when presenting new concepts.

· Talk with ^ at home about any new vocabulary words he is learning at school.  Discuss these words with him using familiar concepts that relate to real life experiences.

· Allow ^ to write about concepts he is learning in class, using content area vocabulary.

· Have ^ write out all new vocabulary words on flash cards.  Drill him on these items until he can give the definitions from memory using his own words.

Low score on Picture Completion and/or Picture Arrangement

#.  ^'s difficulties in sequencing and alertness to important details can be helped by teaching her step-by-step processing of any new concept.  Help her identify the beginning, middle, and end of everyday activities and favorite stories.  It may be helpful to focus on her strengths in visual-motor-spatial tasks, when doing this.

#.  ^ had a great deal of difficulty with putting concepts and ideas in sequential order.  To help with this difficulty, the following suggestions are offered:

· Make sure that ^ feels comfortable asking for clarification of directions, explanations, or instructions that she does not understand.

· Let ^ be responsible for helping a peer remember sequences of information or activities.

· Tell ^ specific word cues to listen for when being given directions or receiving information.  She should be taught to listen for words such as: first, second, third, next, after, because, for example, etc.

· Stop at various points during the presentation of information to check ^'s comprehension.  

· To practice sequencing information, read stories with ^ and ask her to re-tell them using "sequencing vocabulary" including first, next, after that, etc.  ^ might also enjoy making up her own stories that have a beginning, middle, and end or with storylines that involve the protagonist going through a series of challenges or activities.

· Teach ^ to make reminders for herself like making notes or lists of things to do.  In addition, a schedule of daily activities would also be beneficial for her.

· Provide ^ with visual outlines and graphic organizers for tasks involving listening.  Provide visual outlines and graphic presentations to accompany subject area content when a lecture format is used.  This format will provide a concrete visual guide for ^ to organize her thoughts and information presented in a logical order.

· ^ may need to be reminded to stop and think about the order of sequence before providing answers.
3.  ACADEMIC

General

#.  ^ should be encouraged to check over his work thoroughly before handing it in.  This includes class work, tests, and homework.  He may need assistance in learning how to do this, and his teachers and parents may initially assist him in this process.  However, this should gradually become a natural step in completing a task for ^.  For example, his teacher may wish to highlight the signs on math worksheets for ^ to direct his attention to the operation required for each problem.  Or, he might be shown how to check the spelling of unfamiliar words in a dictionary.

#.  ^ will benefit from specific instructional strategies to build his basic academic skills.  He should be encouraged to memorize basic addition and subtraction facts, as these will be essential skills required to learn higher order concepts.  ^ should also memorize lists of the most frequently used sight words.  Spelling work should incorporate these same words along with words used in his reading and composition.

Tutoring

#.  Given ^’s difficulty in [math, reading, written language] it appears that he would benefit from additional instructional help.  ^’s parents are encouraged to provide tutoring for him, to supplement his class work.

#.  Given ^’s difficulty in [math, reading, written language] it appears that he would benefit from additional instructional help.  ^’s parents are encouraged to provide tutoring for him, to supplement his class work.  The tutor could also help ^ with study and organizational skills.

#.  Given ^’s difficulty in math, [reading, written language] it appears that he would benefit from additional instructional help.  ^’s parents are encouraged to provide tutoring for him, to supplement his class work.  The tutor could also "pre-teach" new topics, to aid in ^'s acquisition of new information.

Reading

General

(Only pick the “bullets” that pertain to your client’s specific results)

#.  ^ is reading about two years below grade level, according to his performance in this evaluation.  The following suggestions are offered to help ^ build his reading skills:

· Review basic phonics skills with ^.

· Develop ^’s sight vocabulary to help support his phonics skills.

· Tape record difficult reading material so that ^ can listen to the words as he reads them. 

· Have ^ use an index card to keep his place when reading.  It may also benefit him to use the card when trying to decode individual words.  Specifically, uncovering only one letter or syllable at a time may help ^ attend to every segment of multi-syllabic words.

#.  Due to ^'s difficulties with factual knowledge, expressive language, and word knowledge, effort should be made to stimulate his use and application of language.  The following suggestions are offered to help improve these abilities:

· Make sure that ^ has a conceptual understanding of all new vocabulary words presented to him in class.  Have him use new words in a sentence, and use visuals when presenting new concepts.

· Talk with ^ at home about any new vocabulary words he is learning at school.  Discuss these words with him using familiar concepts that relate to real life experiences.

· Allow ^ to write about concepts he is learning in class, using content area vocabulary.

· Have ^ write out all new vocabulary words on flash cards.  Drill him on these items until he can give the definitions from memory using his own words.

#.  Due to ^'s difficulties with factual knowledge, expressive language, and word knowledge, effort should be made to stimulate his use and application of language.  The following suggestions are offered to help improve these abilities:

· Make sure that ^ has a conceptual understanding of all new vocabulary words presented to him in class.  Have him use new words in a sentence, and use visuals when presenting new concepts.

· Talk with ^ at home about any new vocabulary words he is learning at school.  Discuss these words with him using familiar concepts that relate to real life experiences.

· Allow ^ to write about concepts he is learning in class, using content area vocabulary.

· Have ^ write out all new vocabulary words on flash cards.  Drill him on these items until he can give the definitions from memory using his own words.

· ^  should be encouraged to read for pleasure several times per week.  It is important to have available reading materials that he finds interesting, so that he will want to read. [CHILD CAN READ ON AT LEAST A SECOND GRADE LEVEL]

· Use practice-reading materials that have picture cues and predictable story lines. [NON-READER, BEGINNING READER]

Comprehension

#.  It is recommended that ^ further develop his reading skills by practicing reading at home.  Before reading a story with ^, the adult may discuss the general theme and have him relate it to something that he already knows or discuss his knowledge in the area.  In order to improve his verbal reasoning abilities, while reading the story he may be asked to relate the story to prior knowledge ("Has anything like this ever happened to you?"), factual questions from the story may be asked ("Who? What? When? Where? Why?"), and critical thinking encouraged ("What would have happened if…?).  It may also benefit ^ to be encouraged to verbalize the names of familiar and unfamiliar objects in the story in order to increase his vocabulary.  Questioning him regarding the plot of the story, the logical sequence of events, and the central characters will allow for ^'s parents and teachers to gauge his level of understanding.  It may also be beneficial for them to have him make predictions regarding what he believes will happen next in the story.

#.  To help build his reading skills, passages from a story in which ^ is interested but that are too difficult for him to read can be recorded.  ^ can then follow the script while listening to the passage on tape.  He can repeat the process until he is able to read the passage on his own.

Phonics

#.  A reading method that may be beneficial for ^ is word "rubberbanding".  Using this technique, the instructor stretches out the sounds of the word while reading it in order to make the sound blending more obvious to the child.  The child may then be asked to repeat the word.  This method may allow ^ to focus on sounding out each syllable of the word slowly.

#.  ^’s reading skills are significantly below expectancy, given her ability.  The following are recommended to help ^ continue to build her reading skills:

· Have ^ use an index card to keep her place when reading.  It may also benefit her to use the card when trying to decode individual words.

· ^ seems to benefit from context cues when reading.  Introduce all new vocabulary words within the body of the content to be learned.

· In order to develop and strengthen her word knowledge, vocabulary-building strategies to aid in recognizing a broader range of words are suggested.

· Encourage ^ to read for pleasure.

#.   ^ has particular difficulty applying phonetic rules when learning new words.  This is probably a result of his auditory processing deficit.  The following suggestions are made to help ^ gain additional word knowledge relying on his [exceptional, relatively stronger] visual processing strengths:

· Help ^ use a whole-word approach when learning new words.  Drill him extensively on all new vocabulary words and help ^ create a card file or "word bank" of new words that he is learning. 

· Review basic phonics with ^, including vowel and consonant sounds.

· ^ appears to do best when using context clues in reading.  Introduce all new words within the body of new content to be learned.  Have him underline all words that he does not know and pair him with a strong reader in class who can help him with words he is struggling to read.

· Read with ^ at home.  Select books that are of interest to him.

· Write notes to ^ whenever possible.  Help him experience the functional need to read and to write.


Read for pleasure

#.  ^'s [parents are, mother, father is] encouraged to read to her at home and to increase ^'s exposure to books.  ^ could also [read, retell the story] to her [parents, mother, father] on occasion.  This will help improve her reading and comprehension skills while providing positive interaction time with her [parents, mother, father].  ^ could be allowed to choose books from the school library to read at home.

#. ^’s [parents are, mother, father is] encouraged to model reading for her at home.  A time could be set aside each evening, or several times per week, when the television, radio, computer, etc. are turned off and everyone spends a designated amount of time reading.  Some schools and families refer to this as “DEAR time” – Drop Everything and Read.

#. To help build her comprehension skills, ^’s [parents are, mother, father is] encouraged to read to her on a daily basis, choosing high interest reading materials.  Following the reading, ^ could be asked specific questions about the passage or to sequence the events of the story.  She could also be asked to retell the story in her own words.  

#.  ^ can read aloud daily on a regular basis at a specific time.  Materials read should be at a level that he can understand but that also challenges him.  These books could be obtained at the public library as part of regular weekend outings.

#.  ^ should be encouraged to read for pleasure, to increase her reading skills. It is recommended that ^ be allowed to choose reading materials that are of interest to her. It does not matter if ^ reads comic books, books about hobbies, sports magazines, children or teen magazines, etc., as long as she is reading.

#.  ^ should be encouraged to develop a weekly read-for-pleasure schedule.  He should have available high-interest reading material to increase his success in this endeavor.  It may be helpful to check out books from the library and have ^ participate in the selection process.  Some books could correspond to units studied in class.  It may also be helpful to obtain a list of popular children's books from ^'s teacher or school librarian.

#.  If this is not already occurring, ^ should be encouraged to read for pleasure several times per week.  A supply of high interest reading material should be provided.  ^ may sometimes informally discuss his reading with his parents as a means of improving reading comprehension; however, this activity should be primarily a pleasurable activity for ^, with the discussion more social than educational.

Math

Strength

#. Given ^’s relative strength in math, it is important to continue developing her skills in this area.  Participation in any special math programs offered at her school or in summer math camps, is a way to further develop skills in this area. [Also, care should be taken to make sure that ^ reading difficulty does not interfere with her progress in math.]

Calculations

#.  Because of her significant difficulty with mathematical computations, ^ may need to overlearn material and practice calculations until they become rote for her.  Problems should be written out for her, not presented verbally, to insure that she understands the task at hand.

#.  Given ^'s difficulty with basic math calculations, the following are recommended:

· Computer programs that teach and reinforce math concepts might provide an interesting and fun way for ^ to practice math facts and skills. 

· ^ may need to overlearn material and practice calculations until they become rote for him.  

· In the area of mathematical calculations, teach ^ to go back and check his answers in addition, subtraction, multiplication and division problems by using the reverse operation.
#.  A suggested strategy for increasing ^'s skills with math calculations is to drill her regularly on math facts and procedure.  Procedures for two-step multiplication and long division need to be reviewed.  In conducting this review, consider the use of visual aids and concrete manipulatives to assist ^ in forming a "mental model" of math problems.  The following suggestions may also help to enhance her skills:

· Have ^ make up "fact sheets" for each type of problem with which she is struggling.  The fact sheets should contain samples of different types of related problems.  ^ should then be encouraged to consult these fact sheets while completing her homework and, whenever possible, while practicing these skills in class.  As ^ possesses stronger verbal and reading skills, translating numerical procedure into words, short-hand equations, or lists of steps may help her to remember them better.

· Encourage ^ to use lined paper or graph paper to keep columns (i.e., place value) straight.

· To enhance ^'s understanding of the application of math concepts, have her create word problem scenarios to match given number sentences (and vice versa).

· Have ^ double-check her answers with a calculator.  This immediate feedback may help to prevent any mistakes from becoming habit.

#.  Given ^'s significant weakness in math, the following recommendations may be helpful:

· Beginning with addition and subtraction facts, separate the basic facts into "sets" each to be memorized successively.  Gradually increase the number of facts to be memorized.

· Provide ^ with many concrete experiences to help learn and remember math facts.  Use popscicle sticks, tongue depressors, paper clips, buttons, etc., to assist ^ in forming a “mental model” of the math problem.
· Teach ^ to use her fingers to form addition and subtraction combinations.

· Computer programs that teach and reinforce math concepts might provide an interesting and fun way for ^ to practice math facts and skills.


Fluency

#. ^ had some difficulty with the math fluency subtest.  The following recommendations help build her speed in completing math tasks:

· Computer programs that teach and reinforce math concepts might provide an interesting and fun way for ^ to practice math facts and skills. 

· Because of her significant difficulty with mathematical computations, ^ may need to overlearn material and practice calculations until they become rote for her.  

· In the area of mathematical calculations, teach ^ to go back and check his answers in addition, subtraction, multiplication and division problems by using the reverse operation.

Correct Sign

#.  Because ^ has difficulty recognizing the correct operation sign when working math problems, the following recommendations may be helpful:

· Color code math operation symbols next to math problems so that she will be more likely to recognize the symbols.

· Have ^ practice recognizing operational signs with flash cards.

· Have a peer work with ^ to act as a model and provide reminders as she solves math problems.

· Have ^ double check math assignments, paying close attention to whether or not the correct operation was performed.


Applied concepts, word problems

#.  ^ has difficulty applying math concepts.  Teach her how to sequence important information in story problems and give her practice with solving word problems that incorporate both necessary and unnecessary information.

#.  The following suggestions may help ^ increase his math skills:

· Begin with simple, clear word problems that ^ will be able to solve and gradually work up to more complex problems.

· Teach ^ the clues to look for in each problem so that he will be able to identify essential information.

· Teach clues in the problem that tell what operation is required, such as all, together, in all, combined, left, lost, remain, etc.

· Create word problems that use situations ^ is interested in, such as sports, or use examples from ^’s life to create word problems.

· Have ^ write word problems himself or with a classmate.  Use those problems for the entire class.

· Allow ^ to use a number line to aid with problem solving.

#.  The *s are encouraged to find ways in everyday activities to help ^ with basic counting and measurement skills.  Helping with cooking meals or setting the table for dinner provide numerous opportunities to reinforce these skills.  

Written Language


Mechanics, grammar, spelling

#.  ^ had difficulty with language mechanics, such as grammar, punctuation, and spelling rules.  The following suggestions are offered to help ^ with these difficulties:

· Encourage ^ to use a dictionary to find the correct spelling of any word she does not know how to spell.  The emphasis in this situation becomes spelling accurately rather than memorizing spelling words.

· Teach all rules of grammar in context allowing ^ ample time to edit her written work for spelling and punctuation errors.

· Keep basic rules of grammar and punctuation within visual range of ^'s desk for her to use as a reference.  To increase her familiarity with these rules, provide her with lists of phrases or sentences, and have her indicate which should be capitalized and/or punctuated and why (e.g., new york new york, the boxes lids, sixty-eight, couldn’t, park avenue, perry florida,  etc.).

· Encourage ^ to edit her written work before handing it in.

· Allow ^ to do written work on the computer, when possible.  Teach her how to use both grammar and spell check programs.  Have her print one copy prior to the corrections and one after the corrections are made.  Go over with ^ the types of errors she is making.

· Review contractions with ^.

· Review with ^ the irregular plurals of common nouns (e.g., wife – wives).

· Review with ^ the procedures for forming comparative versions of adjectives (e.g., short – shorter - shortest, less happy – least happy).

· Encourage ^ to vary her vocabulary and sentence structure in order to enrich her writing style.

#.  Composition is a relative strength for ^, but she is still having problems applying grammatical, punctuation and spelling rules.  The following suggestions are made to help ^ with this deficit:

· Teach all rules of grammar in context allowing ^ ample time to edit her written work for spelling and punctuation errors.

· Keep basic rules for grammar and punctuation within visual range of ^'s desk.  Place rules on the chalkboard or on the wall and allow her to edit her written work following the appropriate steps listed, prior to handing in her work. [this is for younger children]

· Provide ^ with an easy to use grammar reference book. [this is for older children]

· Let ^ write compositions on the computer.  Teach her how to use both grammar and spell check programs.  Have her print one copy prior to the corrections and one after corrections are made.  Go over, with ^, the types of errors she is making.
#.  Help ^ develop her own personal dictionary or word box.  Whenever she comes across an unfamiliar word, have her write it in the dictionary or on an index card for the box.  ^ might also use the word in a sentence, to help her with future use of the word. 


Composition, written expression

#. Strengthening ^'s written language skills could be accomplished by having him learn the steps involved in prewriting and editing at his grade level.  ^ could be taught to "web" his main idea and supporting details, construct sentences and then add more detail and elaboration in the form of modifiers and descriptions.  Editing, rewriting, them publishing could take place.  ^ could also be encouraged to keep a daily journal.  This is an excellent way to practice writing skills in a less stressful manner, as well as an avenue of creativity and self-expression.  

#.  ^ will benefit from remediation in the area of writing.  Instruction should focus on sentence structure, capitalization, and punctuation.  He will need to review the basic parts of a sentence and practice writing short sentences that contain at least a subject and verb.  It may also be helpful for him to use a chart when he is writing to make sure that he has included all of the proper parts in his sentences.  For example, the chart and a sample sentence might include:

Which        Who or What             Does or Did             What or Whom                   Where       My                   dog                          licked                   the mail carrier            on the arm.

When ^ is required to write, it may be helpful for him to read his sentences aloud so that he may realize his mistakes, and compare them to a chart or checklist to ensure that he has included all the necessary parts.


Spelling

#.  It is recommended that a multisensory approach be utilized to help ^ learn vocabulary or spelling words.  For example, ^ can write the word in large letters (as on a flash card), trace the letters with his finger, and spell the word on a typewriter or word processor.  If a computer is available at home, he can also make a game of identified misspelled words.  After ^ types an assignment (either a word list or manuscript) he can compete with the machine in identifying the most misspelled words. 


Writing at home

#.  ^ should be encouraged to engage in frequent writing activities in order to enhance her abilities in the area of written language.  Activities that might appeal to her include keeping a daily journal, writing letters to friends and relatives, or composing e-mail to send to favorite sports figures or celebrities.
#.  ^'s written language skills are significantly below expectancy.  To help build her skills in this area let ^ engage in some or all of the following activities on a regular basis:

· Encourage ^ to keep a journal or diary at home.  A journal is an excellent way for ^ to practice her writing skills.

· Encourage ^ to write on a daily basis and to share her writing with others.  Examples of things for ^ to write include: letters to family, friends, or penpals; grocery lists and "to do" lists; and a daily “note exchange” with family members.  ^ could also be encouraged to write a long story or , adding several paragraphs each day for a specified length of time. 

· Provide a wide variety of writing materials for ^ to use, to help make the task more enjoyable.  For example, provide different types of pens, colored or mechanical pencils, various sizes and colors of paper, blank books, or a typewriter or computer. [YOUNGER CHILDREN]

4.  PROCESSING

General

#.  According to the assessment of cognitive processing capabilities, ^ exhibits deficits in [almost] every area assessed.  It will be very important that these deficits be accommodated in the classroom, if ^ is to make the academic progress that she is capable of.  The following four recommendations address  ^'s processing deficits and detail accommodations that will help her make optimum progress.

If a child is low in a particular processing area, but it is not specifically below her ability, you can still make the recommendation, but use a heading like the next one.

#.  While ^ does not have a significant deficit in [long-term retrieval and memory, auditory processing, processing speed], when compared to her ability, her scores in this area are at the lower end of the Average range.  The following recommendations will help accommodate her difficulty in this area.

· Then list appropriate recommendations
Auditory processing, short-term memory, listening skills

#.  Auditory processing and short-term auditory memory are areas of particular weakness for ^.  The following suggestions are made to help in all academic areas, and at home, when auditory information is presented:

· ^ should be seated as close to the teacher as possible, to eliminate as many distractions as possible.  It may help if she sits in the front of the classroom and away from the windows, doors, and other distractions.

· Periodic feedback should be required from ^ to determine that she is listening to the verbal message.  This may also enhance her listening habits since she knows she will be expected to recall instructions or class material. Ask ^ to repeat your questions before giving an answer.

· Instructions may need to be repeated after every class on an individual basis if she has not been able to comprehend the material.

· Multi-modal teaching strategies (combining visual, auditory, tactile learning) should be used to enhance the acquisition and retention of new information.  These strategies should be used when presenting directions, explanations, and instructional content.  [These strategies may also serve to increase ^'s attention and concentration.]

· ^ should double-check instructions and assignments with another student in class.  When a class involves lectures and note-taking, ^ will need to double-check her notes with another student or get a copy of the notes from the teacher or another student to assure that she has gotten all of the information. ^ may also want to tape record lectures and use them to fill in gaps in her notes. 

· Provide repetition and drill, giving concrete examples, experiences, and explanations.  It may also be helpful to relate new information to previously learned material.

· ^ should keep a daily assignment sheet, or notebook, to help keep track of things she needs to do.  

· Let ^ practice short-term memory skills by engaging in activities that are purposeful and make a contribution to the class or school (e.g., delivering messages, being in charge of room clean-up, etc.) [ELEMENTARY SCHOOL]

· Avoid multiple directions.  ^ will follow directions better if she is shown rather than told.  Always make sure ^ understands all directions before giving her independent work or at-home tasks.

· Provide visual outlines and graphic presentations to accompany subject area content when a lecture format is used.  Encourage the use of a variety of visual learning materials like films, overheads, computers, and poster demonstrations.

#.  There are several strategies that may help improve ^’s listening skills and his processing of orally presented information:

· Teach ^ what kinds of things to listen for during lessons or assignments.  For example, the word “page” would cue him to listen for directions as to where to look in his book.

· As much as possible, eliminate competing noises during learning problems.  Avoid giving important information while others are talking in the room or if there is other distracting background noise.
· Give a signal prior to delivering directions to cue ^ to attend.  Then, have him repeat or paraphrase the directions to check comprehension and recall.

· Repeat oral directions more than once and in a variety of ways.  Directions should be short and specific.

· Use visual cues when possible to reinforce verbal information.

· Seat ^ close to what he needs to hear and make sure he is attending to the source of the information.

· Use a peer to assist ^ with orally presented information by repeating information not heard and by modeling appropriate listening behavior.

Visual-motor integration, processing speed, visual processing


Strength

#.  ^ exhibited a highly significant strength in visual processing during this evaluation.  It is advisable to capitalize on this strength by focusing on visual learning activities in the classroom.  For example, ^ could be provided with picture instructions and picture cues to reinforce all orally delivered material.  In addition, the use of flash cards may help build her sight vocabulary and increase her speed at math calculations.


Weakness, as opposed to a deficit

#.  Because of ^'s difficulty with [processing speed and her significant deficit in visual-motor integration], she may experience difficulty completing paper and pencil tasks, especially when asked to copy from the board or text.  The following suggestions may help ^ experience more success:

· Written work should be reduced, if possible, and prioritized so that she can experience success.  

· At times, allow ^ to demonstrate skill acquisition in an alternative format, such as orally.

· ^ might benefit from using a computer to complete written assignments.  This would be most successful if she learns accurate keyboarding skills.

· When possible, provide extended time for ^ to complete in-class written assignments and tests or reduce the amount of written work for her.

· Make sure the amount of homework assigned is reasonable, given ^'s difficulty with processing speed.
· Provide clearly duplicated worksheets for ^.  It may help if the sheets do not contain too much information or too many problems to complete.  It may help ^ to fold the paper in half to limit visual distractions.

· Teach ^ to use an index card, finger, or bookmark to keep her place when reading.
· Provide ^ with graph paper to use when completing math calculations.  This will help ^ keep columns separate and reduce careless spacing errors.
· Providing ^ with “advance organizers” may increase her speed of task completion, as she will begin the task already in the right frame of mind.

· Draw ^’s attention to key aspects of visual images (e.g. , by highlighting , outlining, drawing arrows, etc.).

· Present ^ with worksheets with enlarged print or a reduced number of problems.  Alternately, encourage her to cover up everything except the item on which she is currently working.  These strategies may help to prevent her from being overwhelmed by too much “visual clutter” on the page.

#.  Because of her pronounced weaknesses in visual-motor integration and visual-spatial perception, ^ may have difficulty remembering the correct orientation of letters and numbers, completing written tasks, and copying from the board or from text in a timely and accurate manner.  The following recommendations may help to address these difficulties:

· Provide a wide variety of writing materials in order to encourage ^ to practice basic printing skills.  Fine motor exercises such as tracing within the lines might also help to develop ^'s early writing skills.

· Provide ^ with alphabet and number strips against which she can compare her own written work to check for reversals.  It may also be beneficial to teach her memory tricks for recalling the orientation of letters (e.g., "the bat before the ball" reminds a student that the stick comes before the circle when forming the letter "b").

· Written work should be reduced, when possible, and prioritized so that she can experience success.  

· When possible, allow ^ to demonstrate her knowledge in an alternate format, such as orally.

· When possible, provide extended time for ^ to complete in-class written assignments and tests.

· As ^ progresses throughout school, she might benefit from using a computer to complete written assignments.  This will be most successful if she learns accurate keyboarding skills.

#.  ^ appeared to have difficulty noticing visual detail in this evaluation.  The following suggestions are offered to help her continue developing her capabilities in this area:

· Have ^ play games like "Concentration" and "I Spy" to focus her on visual memory and highlight the need to notice details within pictures and the environment.

· ^ may benefit from being taught to supplement her visual memory by making associations.  For example, she may remember the symbol for McDonalds is the "golden arches" because they look like a giant letter "M", the first letter of McDonalds.

· Have ^ complete puzzles, beginning with simple ones and moving to more complex as she has success.

· Have ^ build objects according to a diagram or pattern using Tinker Toys or Legos.

Long-term retrieval and memory

#.  ^’s score on tasks assessing long-term retrieval and memory were in the low average range, in this evaluation. She may need to overlearn material (such as math calculations and spelling words) until it becomes rote for her.  This may require intensive practice, repetition, and review.  Once ^ has learned something new, such as math facts, she will need to continue to review the material.  The same will hold true for vocabulary words, or other information that ^ has memorized.  Keep a "bank" of vocabulary words or math facts several weeks after they are initially learned.
#.   ^ has significant difficulty with long-term retrieval and memory.  The following recommendations will help build her capabilities in this area:

· Multi-modal teaching strategies (combining visual, auditory, and tactile learning) should be used to enhance the acquisition and retention of new information.

· Provide repetition and drill for ^, giving concrete examples, experiences, and explanations.  Relating new information to previously learning material may also serve to facilitate ^'s acquisition of new information.  

· Sequence learning materials from simple to more complex, provide intensive review, repetition, and overlearning at each step. Provide frequent opportunities for practice and review, such as systematic review within a few hours of learning, and review of previous information in each lesson.

· Once ^ has learned something new, such as math facts, she will need to continue to review it.  The same will hold true for spelling words, or other information that ^ has memorized.  Keep a "bank" of spelling words or math facts for several after they are initially learned.

· Encourage ^ to use rehearsal to aid in remembering new information.  This involves conscious repetition of information, either vocally or subvocally.

· Teach ^ to organize information into meaning categories to aid memory (clustering, mnemonics, coding with visual labels).  For example, when memorizing lists, have ^ come up with a sentence she'll remember that incorporates the first letter of every word in the list.  It many help to have her draw a picture of new words or concepts on a 3X5 card, along with the words she is trying to memorize.

#.  ^ may benefit from using associative linkages when encoding information.  Linking new information to what has been previously learned will allow ^ to gain a more global understanding of the subject matter and may improve his recall.  Understanding information in a context may make it more meaningful for him.  For example, when reading a story, it may be helpful for ^ to use prior knowledge about the topic, as well as context and picture cues, to aid his comprehension.

5.  SPECIAL ISSUES

Absences

#.  Every possible effort should be made to decrease ^’s absences and increase his regular attendance at school.  Children with excessive absences lose out on valuable instruction time and often fall behind in areas that are difficult to make up.

Hygiene 

#.  ^’s teacher reports that she often comes to school looking dirty and disheveled.  Because of this, she has been the object of teasing and ridicule from her peers.  It is recommended that the school social worker or school nurse work with ^ on basic hygiene.  

6. REFERRAL FOR ADDITIONAL EVALUATIONS AND/OR CONTINUED SERVICES

Medical and Health Issues


General

#.  ^'s parents may which to consult with her physician about the various options available to deal with her nocturnal enuresis.

#.  The * point drop in ^'s [Verbal, Performance, Full Scale] I.Q. since her evaluation in * is of some concern.  It is recommended that she receive a complete physical examination to determine if there might be a medical cause for this drop in score.

#.  ^'s significant [anxiety depression, obsessive/compulsive behavior, mood swings], both at home and at school, may have important implications concerning the medication she is prescribed.  It is recommended that Ms. Jones share this report with ^'s physician and that the appropriateness of her current medication be evaluated. 

#.  ^’s parents and teachers rated him in the clincially significant range for somatic complaints, on the behavior checklists.  It is recommended that they consult with his physician to rule out a medical cause for these complaints.  

#.  ^ has asthma that tends to flare-up with changes in the weather.  At these times, she is required to take a significant amount of medication to control her symptoms.  The common side effects of these medications include  *****.  Her mother reports that ^’s penmanship and the quality of her written expression decreases at this time and she has difficulty concentrating on her work.  Mrs. * is encouraged to notify ^’s teacher when she is on medication so this can be taken into consideration and she will not be unduly penalized for the difficulties she experiences.

#.  ^'s parents report that he is not well coordinated, has low energy and does not enjoy physical activities.  In addition, they report that he does not eat well.  It is recommended that they consult with his physician about activities/programs that ^ could participate in to build his stamina.  Possibly, Tae Kwon Do or on of the other martial arts that emphasizes individual performance, as opposed to team play, would be a good choice for ^.  Given his love of science and computers, a computer program on nutrition might be a good way to make ^ aware of the nutrients his body needs to function optimally. 


Chronic Illnesses

#.   ^ has experienced many events that can prove traumatic for a child (repeated hospitalizations, recurrent health problems, her sister's illness).  It is therefore recommended that she receive counseling to help her explore her feelings about these issues, develop realistic life goals, and acquire positive coping strategies, In particular, counseling efforts might focus on teaching ^ to manage her frustration and her anxiety.  ^  might also benefit from participating in a support group for children with chronic health conditions.

#.  Children who experience recurrent illnesses and prolonged absences from school often face frustrating obstacles in their academic progress.  Therefore, it is important that children like ^ receive adequate support to help them adapt to their life circumstances.  In particular, ^ may benefit from one-to-one assistance, small group work, and tutoring to supplement the instruction she receives at school.  ^ is also likely to benefit from instruction designed to teach study and organizational skills.

#.   ^’s chronic heart problems surely impact her emotionally, as well as physically. Her mother reports withdrawn, dependent and sometimes aggressive behavior and her teachers report a high level of withdrawn behavior.  It is recommended that ^ receive counseling to help her explore her feelings about her illness and other issues and to help her acquire positive coping strategies.  In particular, counseling efforts might focus on teaching ^ to manage her frustration and her anxiety.  She might also benefit from participating in a support group for children with chronic health conditions.   Ms. Harris is encouraged to explore resources available to help parents of children with chronic illnesses.  The following website has several articles on this topic:  “http://www.athealth.com/Consumer/newsletter/FPN_4_5.html”.  The following websites also provide information on numerous topics related to children’s illnesses and disabilties: “http://www.mayoclinic.com and “http://www.nichcy.org”. 


Unusual and/or genetic syndromes

#.  It is extremely important that ^ be made aware of her medical condition, as soon as possible. It might be most helpful for this information to be presented by Dr. * during one of her counseling sessions at @, with both mother and counselor present.

#. It is also strongly recommended that ^ continue with individual counseling. Her response to the sentence completion that indicated she has “nobody” to go to for help and advice is alarming and needs to be addressed further in counseling. She will need a great deal of support, guidance, and education about hermaphroditism. She also will need help with issues of sexual identity, especially as she enters her teenage years. Other related issues to focus on in counseling include her aggressive and delinquent behavior, and social problems. Given their strained relationship, mother-daughter counseling is also strongly recommended.

#.  ^ has been diagnosed with [Turner’s, Williams, etc., syndrome] and this surely has implications for her behavior and the academic progress she will make, as well as for her future.  The *s are encouraged to seek out as much information as possible on this syndrome as well as any national organizations that might provide education and/or support.  It will be important that they educate ^’s teachers each year as to the impact of this syndrome on ^’s behavior and learning.

Psychiatric

#.  ^’s mental health and emotional well-being is of concern.  Her behavior problems have escalated over the past several years and she has difficulty relating to others and following rules set by authority figures.  A psychiatric evaluation is recommended to provide further insight into ^’s mental health and to provide recommendations for the most effective treatment.
#.  Due to ^'s current emotional behavioral difficulties, it is recommended he receive a complete psychiatric evaluation and a review of his psychotropic medication regimen.

#.  Because of her unusual verbalizations during the assessment, as well as the behavior reported by her classroom teacher, it is highly recommended that ^ have a psychiatric evaluation as soon as possible. 

#.  ^’s mental health and emotional well-being is of concern.  His behavior problems have escalated over the past year, and he appears to have difficulty differentiating between fantasy and reality.  A psychiatric evaluation is recommended to provide further insight into ^’s mental health and to provide recommendations for the most effective treatment.

Neurological
#.  ^’s teacher reports that she “spaces out” at times and does not appear to know what has gone on in class.  These short lapses in attention were also observed during the evaluation.  It is recommended that the *s consult with ^’s pediatrician concerning referral to a neurologist for an evaluation to rule out a seizure disorder as being the cause of this behavior.

#.  Following an EEG two years ago, ^’s neurologist noted some irregular brain activity that might indicate a seizure disorder.  Further assessment was recommended, and subsequent medical records do not indicate that this took place.  It is recommended that Ms. * schedule an appointment with the neurologist for this assessment.  She is encouraged to share this report with the doctor and to highlight ^’s rapidly escalating aggressive and delinquent behavior.

Speech/Language

#.  Given ^'s low scores in verbal expression and comprehension skills, a full language evaluation should be considered in order to best design an academic program that would meet her educational needs.  The recommendations from that evaluation should be incorporated into ^’s educational plan.

#. ^ had significant difficulty on the Vocabulary subtest of the WISC-III, and significantly lower verbal ability, when compared to nonverbal.  If she has not already had one, a complete language evaluation should be considered in order to best design an educational program that would meet her needs.

Central Auditory Processing (CAP)

#.  ^'s significant deficits in [Auditory Processing, Short-Term Memory, and on the Sound Patterns subtest], may indicate a deficit in Central Auditory Processing (CAP).  A complete CAP assessment is recommended to better understand *'s difficulty in this area.  The FSU Communication Disorders Clinic (644-2238) would be available for consultation in this matter.

Occupational Therapy

#.  ^ appeared to have significant difficulty with visual-motor integration during this evaluation, both when writing (VMI) and when working with objects (Block Design and Object Assembly). It is recommended that ^ have an occupational therapy evaluation to determine if there are interventions that can be implemented to improve her capability in this area.  The *s may wish to consult with ^’s pediatrician concerning a referral to an occupational therapist.

#. ^ has significant difficulty with handwriting and other fine-motor skills.  It is recommended that she have an occupational therapy evaluation and the results of that evaluation be considered when planning her educational program.

#.  ^ appeared to have significant difficulty with visual-motor integration during this evaluation, especially when writing [VMI, Coding subtest on the WISC-III, and Processing Speed on the Woodcock-Johnson Cognitive].  It is recommended that ^ have an occupational therapy evaluation to determine if there are interventions that can be implemented to improve her capability in this area.

Physical Therapy

#.  ^'s teacher reports she has difficulty with running, skipping, and other gross motor activities.  It is recommended that she have a physical therapy evaluation and the results of that evaluation be considered in planning ^'s educational program.

Continue services

#,  ^ should continue to receive speech [occupational therapy, physical therapy] services.  Also, educational strategies offered by ^'s speech [occupational, physical] therapist, should be incorporated into her curriculum.  ^’s parents may wish to consult with ^’s therapist concerning ways they can reinforce skills taught in therapy at home.

7. STRATEGIES FOR SUCCESS, MOTIVATION, SUPPORT

General strategies

#.  ^ appears to feel overwhelmed in the classroom.  She has difficulty completing assignments and as a result may receive negative feedback.  It may be helpful for ^ if assignments are broken into smaller units.  This will promote task completion increase the frequency of positive feedback.

#.  It may help ^ if her school tasks were broken down into small parts.  This would enable ^ to feel success a number of times for each project, hence increasing her willingness to continue the tasks and increasing her self-esteem.  It may be beneficial if ^ is first exposed to tasks in which it would be almost impossible for her to fail and build gradually to more challenging experiences.

#.  ^ would benefit from study periods that are short and focused.  She should take frequent breaks and gradually build to increase the block of time of each study session.

#.  If this has not already occurred, a regular homework time and place should be established.   This will be helpful in providing structure and reinforcing productive work habits.  ^ should be primarily responsible for his homework, with his parents providing support as needed.  

#. ^ may benefit if his learning activities are geared as much as possible to his areas of interest and abilities.  The information to be learned needs to have "real" meaning for ^.  For example, in math, story problems can be set up to deal with the things he likes and thinks are important.

Motivation

#.  ^ is performing below grade level in every academic area that was assessed in this evaluation. Given his difficulty with math, reading and written language, it appears that he would benefit from intensive tutoring. A tutor might also help with completion of homework assignments and with the development of study and organizational skills. However, it appears that ^ has developed so much frustration and apathy over the years and this will most likely be a factor in how much he is willing to participate in additional focus on his academics.  ^ appears to be in need of career counseling to help him explore career possibilities, as well as the short- and long-term goals necessary to achieve these.  Regular review of these goals will be necessary to keep ^ focused on any goal-oriented plan. It is important to realize that ^'s avoidance of academic work may be the result of consistent failure over an extended period of time.  Therefore, he will have a natural tendency to gravitate toward the activities and work where he is confident that he will be successful and away from those which are more difficult for him.  These patterns have developed over a number of years and one should not expect them to change quickly; progress will most likely be gradual.


#.  ^ is performing below grade level in every area of academic application (reading comprehension, applied math problems, and written expression).   Because of this, he would no doubt benefit from as much small group and individual instruction as possible.  The *s are encouraged to provide ^ with one-to-one tutoring in math, as well as any other subject that is causing him significant difficulty.    A tutor might also help ^ with the completion of homework assignments and with the development of study and organizational skills. It should be noted that ^ has struggled significantly in high school, and the resulting frustration he has developed will most likely be a factor in how much he is willing to participate in additional focus on his academics.  To help him find a reason to persist with academic tasks, ^ might benefit from career counseling to help him explore career options, as well as to develop the short- and long-term goals necessary for these options.  Regular review of these goals may be helpful to keep ^ focused on any goal-oriented plan. It is important to realize that ^’s low motivation with academic work is the result of consistent struggles over an extended period of time.  Therefore, he will have a natural tendency to gravitate toward the activities and work where he is confident that he will be successful and away from those which are more difficult for him.  These patterns have developed over a number of years one should not expect them to change quickly; progress will most likely be gradual.

 #.  Once ^’s behavior is under control, her academic motivation needs to be addressed. Until she is motivated she will probably continue to have difficulty in school and to exhibit inconsistent performance.  ^‘s lack of motivation could also be addressed in therapy.   ^ needs to develop long-term goals for her life.  Possibly, having desirable long-term goals would give her new purpose in dealing with the relatively mundane tasks of school.  Career exploration is strongly recommended.  The Career Center at FSU (644-6431) is open to the public and is an excellent resource in this exploration.

#.  ^ is an exceptionally intellectually gifted young man who has no interest whatsoever in traditional academic programs.  Since January of this year, he has been enrolled in an alternative high school; however, this does not appear to have made much difference in his willingness to attend school or to meet academic requirements.  Until ^ decides he wants to participate in an educational program, the recommendations that follow will be of little or no use.  It is strongly recommended that ^ work with a psychologist or counselor to try to find ways to build his motivation for school.  It may also be beneficial to address ^’s relationship with his father and the impact this has had on him.  ^ should be very involved in the selection of the counselor; it is vital that ^ feels the counselor is someone he can work with successfully.

Realistic Expectations


#.  ^’s teachers’ indicated that he is a motivated, cooperative student who strives to achieve to the best of his ability.  ^’s academic performance is presently commensurate with or exceeding his current measure of intellectual functioning.  ^’s parents and teachers are urged to continue to encourage and support his efforts but with realistic expectations.  It is important to ^’s future success that he develops healthy self-esteem and a belief in his abilities.  This will enable him to continue to put forth his best effort and strive to reach his potential.

#. ^'s family and teachers should continue to have realistic expectations of his ability while continuing to motivate him to achieve his potential.  He may appear overwhelmed at times in the classroom and frequently have difficulty completing assignments due to his visual-motor integration deficit.  It may be helpful to ^ if assignments are broken into smaller units.  This should promote task completion and increase the frequency of positive feedback.  Opportunities to experience success should be incorporated into ^'s daily class work.  It is felt that this will help to increase ^'s confidence and provide experiences that will bolster his self-esteem.

8.  REINFORCEMENT SYSTEMS, BEHAVIOR MANAGEMENT PLANS
#.  ^'s parents and teachers might consider implementing a short-term point system to reinforce desired behaviors and to motivate ^ to work hard on his academic tasks.  The external reinforcers can be faded as ^ begins to experience more scholastic success.

#.  In relation to ^'s behavioral difficulties in the classroom, it is recommended that a behavioral management program be put in place to address his difficulties.  This program should focus on positive reinforcement for increasing desired behaviors.  ^'s parents and school personnel should consistently work together in regards to the behavioral management program.  Home privileges could be made contingent on ^'s achieving a specified level of performance in the classroom.

#.  If ^'s aggressive acting out behaviors continue, it is recommended that a behavioral program be designed through the school in order to decrease her aggressive behaviors and increase her on-task behaviors.  ^ is responsive both to verbal praise and material reinforcers and the combination of these two reinforcers may be effective for her.

#.  It may be helpful for ^’s parents and/or teachers to develop a behavioral modification program, or an incentive plan to increase his motivation for completing his assignments.  They could work together to identify activities or rewards that will be reinforcing for ^ and have him work toward receiving these through the completion of his assignments.  This will serve to transfer the responsibility for the completion of his assignments from his parents and teachers, to him.

#.  In order to improve ^'s classroom behavior and learning, it may be beneficial to develop a behavior management plan that works to increase positive and on-task behavior and decreases undesired behavior.  A school counselor or therapist can help with the development, implementation, and monitoring of this plan.  ^'s parents should participate in the development of this plan, as this will provide consistency between home and school.

#.  According to reports from school personnel, ^ is exhibiting persistent behavioral difficulties in the classroom.  Although no similar concerns are reported at home, it will be important to enlist the input of ^’s parents in resolving this situation.  An advisable treatment approach would involve family counseling, parent training, and a behavior management plan.  In particular, it is suggested that ^ and his family work with a counselor to develop and implement an appropriate behavior management program for both home and school.  Such a program would likely aid in increasing ^’s on-task behaviors and decreasing his off-task and disruptive behaviors.

#. Given ^’s behavioral concerns and variable effort, his parents and teachers my want to implement a short-term reward system or behavioral contract to reinforce increased effort and compliance on his part.  To make this system successful, it will first be essential to consult with ^ to determine which rewards he finds most appealing and motivating.

#.  In addition to developing goals, a behavior management plan might prove to be an effective means of helping ^ implement the steps necessary to achieve the goals.  This plan should focus on positive reinforcement for desired behavior, but it should also incorporate logical consequences for misbehavior.  This plan should include some appropriate behaviors that ^ already has in her repertoire, as well as new and more challenging behaviors.  Consistency will be a vital part of the implementation of this plan.

9. ORGANIZATION AND STUDY SKILLS

#.  The *’s are encouraged to work with ^ to help him develop study and organizational skills.  Some ideas for accomplishing this include:

· Prior to beginning a task, ^ should be asked to think about what will be needed in order to complete it, including not only materials but also all steps necessary for task completion.

· ^’s parents can help him to maximize his study time by eliminating outside distractions such as television, telephone calls, food, and drinks.

· ^’s parents can help him complete his homework assignments by seating him in a location where he can be monitored.  A prearranged, unintrusive, nonpunitive signal, such as a tap on the shoulder, can be used as a means of brining ^ back on tasks.  He should not be doing his homework in an unsupervised room, as this affords too many opportunities for distraction.

#.  ^ may benefit from supplemental instruction that emphasizes study skills and methods.  This program could also include techniques to help ^ develop concentration skills.  It might also teach academic planning, with both long- and short-term goals.  The instruction needs to be logical and concrete, yet motivating and positive.  This program should also relate directly to his school tasks.
10.  DISCIPLINE AND STRUCTURE

#. At home, ^ will benefit from consistent discipline and a structured environment.  The following may be considered:

· A predictable routine (i.e., meals, TV, bedtime, etc.) may reduce disruptive types of behavior.  Any changes in the normal routine should be introduced gradually to allow ^ time to acclimate and prepare.  Likewise, allowing ^ time to transition from one activity, such as TV, to another, such as dinner, may reduce behavior problems.

· In terms of discipline for ^, it is important to distinguish between behaviors that result from incompetence versus noncompliance.  ^'s misbehavior may at times be purposeful; however, it may also be the result of frustration or misunderstanding.  Care should be taken to use appropriate and meaningful consequences taking into account ^'s level of understanding as well as the cause of his behavior.

· Overall, ^ will benefit from consistent discipline, lots of encouragement and positive reinforcement, and the use of incentives or rewards.  

· It is strongly recommended that ^’s mother monitor his behavior in the summer, after school, and on the weekends, to ensure that he is not engaging in potentially dangerous and/or unsupervised activities.

· ^’s mother may wish to discuss specific social skills with him in order to improve his style of interaction with his peers.  Beginning social skills include how to initiate a conversation, introducing yourself and others, giving compliments, sharing and cooperating.  More advanced social skills include asking for help, joining in, giving instructions, apologizing, persuading others and solving conflicts.

11.  EDUCATIONAL GAMES, TV

#.  ^'s parents may wish to explore the variety of educational games available and select those which are both fun for ^ and which aid in learning.  Games or activities that involve [problem-solving strategies, nonverbal abstract reasoning skills, reading, reading comprehension, math, basic academic skills, reasoning, speed, memory, fine-motor skills, visual-motor integration] may be especially beneficial.  School supply stores may be an excellent resource for finding games that are both fun and instructional.

#.  ^'s parents may wish to explore the variety of educational games available and select those which are both fun for ^ and which aid in learning.  Since he enjoys computer activities, educational software might provide an enjoyable way to review basic academic skills. 

#.  ^’s short-term memory and vocabulary abilities can be improved with games at home such as Memory, Concentration, Boggle, Simon Says, or Scrabble.

#.  Variations on traditional games are recommended to help ^ with learning letters, letter-sound associations, and sight words. 

BINGO: The materials needed for "Bingo" include poker chips, pennies, or squares of paper for space maker; traditional five column "Bingo" cards, and "Bingo" numbers.  Write letters or words on the squares on the "Bingo" cards.  Read then aloud, one at a time, and have the child cover each word that he recognizes.

MEMORY MATCHING GAMES:  The rules for Memory games consist of simply making all the matches correctly and reading them as they are made.  The applications for these games are virtually limitless.  Types of matches may include vocabulary words, rhyming words, and letters (the child can give the letter name or the letter sound).

#.  When ^ watches TV, he should be encouraged to watch programs that provide educational enrichment.  The Learning Channel, The History Channel, The Discovery Channel, and the Public Broadcasting System all provide programming that is entertaining for children and that promotes learning.

12.  EXTRACURRICULAR AND SOCIAL ACTIVITIES

#.  ^'s family is encouraged to continue to be supportive of his efforts in and out of the classroom.  It is recommended that ^ be allowed to participate in extracurricular activities in which he can experience success and positive interactions.  Negative reactions from his progress in school can impact his self-esteem.  Until his school experiences begin to stabilize, an activity outside of school may have positive effects.  Participation in this extracurricular activity should not be contingent upon school performance.

10. ^’s parents are encouraged to continue to be supportive of his efforts in and out of the classroom.  It is important that he continue participating in extracurricular activities in which he can experience success and positive interactions.  Negative reactions from his progress in school can impact his self-esteem, and until his school experiences begin to improve, activities outside of school may have positive effects.  Participation in some extracurricular activities should not be contingent upon school performance.

#.  Whenever possible, ^ should be involved in extracurricular and social group functions.  Whether in clubs or through athletic participation, it is important to place a premium on social interaction in order to ensure that ^ continues to develop and is given an opportunity to practice his social skills.  It may be beneficial for these opportunities to take place in a small group setting at first.

#.  ^'s [parents, mother, father, etc. are/is] encouraged to promote her involvement in non-academic extra-curricular activities to promote socialization and build self-esteem. It is also recommended that * takes steps to help ^ develop friendships with children in the neighborhood, or at school.  It is hoped that inviting other children on family outings, or to sleep over, might give ^ the opportunity to make friends.

#.  ^'s parents are encouraged to promote her involvement in non-academic extra-curricular activities to promote socialization and build self-esteem.  Participation in at least one activity outside of school should not be contingent on academic achievement or grades.  [Activities that provide physical activity are especially recommended.]

#.  Whenever possible, ^ should be involved in social group functions.  It is important to place a premium on social interaction in order to ensure that ^ continues to improve upon his social skills.  It may be beneficial for these opportunities to take place in a small group setting.  Frequent feedback on how his behavior impacts upon himself and others should be provided.

13.  ATTENTION DIFFICULTY, ADHD, MEDICATION

Already diagnosed

#.  ^ has been diagnosed with ADHD and has been on medication for several months.  While mother and teachers report some improvement, he does continue to have difficulty in this area.  The following recommendations address his attention problems and difficulty staying focused and being motivated to complete his work:

· In relation to ^’s attention difficulties in the classroom, it is recommended that a behavior management program be put in place.  This program should focus on positive reinforcement for increasing desired behaviors.  ^’s parents and school personnel should work together consistently to implement this program.  Home privileges could be made contingent on ^‘s achieving a specified level of performance (not specific grades) in the classroom.  Ms. Smith may want to work with a counselor to design and implement such a program.

· ^ would benefit from study periods that are short and focused.  He should take frequent breaks and gradually build to increase the block of time of each study session.

· Have ^ act as a peer tutor for another student who is struggling with a skill that he has already mastered.  Being the more capable partner in a learning pair may increase his confidence and the joint work may help keep him on-task and attentive to the lesson at hand.

· Provide ^ with as many academic and social successes as possible.  Consider assigning additional responsibilities to him (e.g., chores, errands, etc.) to give him a feeling of pride, accomplishment and status.  Also, assigning ^ certain tasks (e.g., passing out class papers) may provide him with periodic, short “breaks” that may increase his motivation and on-task behavior.

Attention problems not meeting the criteria for ADHD

#. According to her mother and teachers, ^ displays overactive behavior and attention problems at home and at school. She was also restless and impulsive during most of this evaluation. In light of this, a strong behavior management program for ^ is strongly recommended. In addition, it might be helpful for ^’s parents to receive family counseling in order to better understand her behavior and learn ways to best deal with it. If a behavior management plan proves ineffective, further evaluation of ^’s overactive behavior and attention problems is recommended. For now, the following suggestions may help her in the classroom.

· Provide an area where ^ may work with limited distractions.

· Place a timer (cooking timer works well) on ^’s desk. At first, set the timer for short periods of time (two or three minutes). When time is up, have her record how much she has accomplished in a special (on-task) book. Gradually set the timer for increasing amounts of time (five, ten, fifteen minutes), and continue to have her record her accomplishments. At first, reward her on-task behavior at frequent intervals. After she shows some improvement, allow ^ to reinforce herself (e.g. give herself a sticker, etc.). Gradually, fade out the reinforcers as her on-task behavior improves.

· Begin with short, simple tasks that ^ is able to complete and gradually increase the duration and complexity of the task.

· Make lists that will help ^ organize and monitor her daily tasks. Have her check off tasks as they are completed.

· Provide frequent breaks.

#.  ^’s teacher reports that she has difficulty staying focused and on task in the classroom and she is inattentive. The following recommendations address her attention problems and difficulty staying focused to complete her work:

· In relation to ^'s attention difficulties in the classroom, it is recommended that a behavior management program be put in place.  This program should focus on positive reinforcement for increasing desired behaviors.  ^'s parents and school personnel should work together consistently to implement this program.  Home privileges could be made contingent on ^’s achieving a specified level of performance (not specific grades) in the classroom.

· ^ would benefit from study periods that are short and focused.  She should take frequent breaks and gradually build to increase the block of time of each study session.

· Have ^ act as a peer tutor for another student who is struggling with a skill that she has already mastered.  Being the more capable partner in a learning pair may increase her confidence and the joint work may help keep her on-task and attentive to the lesson at hand.

· Provide ^ with as many academic and social successes as possible.  Consider assigning additional responsibilities to her (e.g., chores, errands, etc.) to give her a feeling of pride, accomplishment and status.  Also, assigning her certain tasks (e.g., passing out class papers) may provide ^ with periodic, short “breaks” that may increase her motivation and on-task behavior.

· ^ should be seated as close to the source of auditory information as possible, to eliminate as many distractions as possible.  It may help if she sits in the front of the classroom and away from the windows, doors, and other distractions.

· Instructions may need to be repeated after every class on an individual basis if she has not been able to comprehend the material.   Avoid multiple directions.  ^ will follow directions better if she is shown rather than told.  Ask ^ to repeat your questions before giving an answer.  Always make sure ^ understands all directions before giving her independent work or at-home tasks.

· Provide repetition and drill, giving concrete examples, experiences, and explanations.  It may also be helpful to relate new information to previously learned material.

· If ^’s difficulty with attention persists following the consistent implementation of the recommendations in this report, further assessment and/or consultation with her physician is encouraged.

The child meets the criteria for ADHD

#.  According to the results of the behavioral assessment completed by ^'s parents and teachers, ^ may be exhibiting behaviors suggestive of ADHD.  A recommended treatment approach would involve parent training and a behavior management program.  It suggested that ^ and her family work with a counselor to develop and implement an appropriate behavior management program for both home and school.  If ^'s behavior does not improve with this program, ^'s parents may wish to consult with ^'s physician to explore further treatment options.

Inattention not hyperactivity

#.  While ^ does not appear to be hyperactive, she does appear to meet many of the criteria for Attention Deficit Hyperactivity Disorder, in the areas of impulsivity and inattention.  ^ may benefit from a behavioral program to address these behaviors, both in the home and at school.  This program should focus on positive reinforcement for increasing desired behaviors.  If, after the implementation of this program, ^'s difficulties continue, it is recommended that they be investigated further by her physician.

Medication

#.  Because of the questions that have been raised concerning ^'s need for Ritalin, it is recommended that Ms. * make an appointment with the pediatrician to reassess the appropriateness of psychostimulant medication.

#.  ^ continues to exhibit numerous impulsive and hyperactive behaviors in the classroom, despite the fact that he is taking medication.  It is recommended that his physician closely monitor his medication to determine the most effective dosage and/or type of medication.  It addition, it is recommended that a behavior management plan be put in place at home and school, to address ^’s behavior.  This program should focus on positive reinforcement for desired behavior.   It is recommended that Ms. * work with a counselor to develop and implement such a plan.

#.  ^'s significant anxiety, both at home and at school, may have important implications concerning the medication he is prescribed to treat his attention disorder.  It is recommended that Ms. $ share this report with ^'s physician, and that the appropriateness of his current medication be reevaluated.  

Further assessment

#.  ^'s parents and teachers report numerous attention problems, at home and school.  It is very likely that his significant academic difficulty, frustration, and difficulty processing information contribute to his attention difficulties.  However, if the attention problems do not improve with the implementation of the previous recommendations, they should be investigated further.

#.  If, after the implementation of these recommendations, ^'s attention difficulties continue, it is recommended that they be investigated further.

Miscellaneous

#.  ^’s diagnosis of Attention Deficit Disorder and the resulting difficulty with concentration compound his problems with reading, processing and memory retrieval.  He would benefit from extended time on tests and examinations, whenever possible.

#.  To help ^ with his attention difficulties, the following suggestions are offered:

· It may be beneficial to allow him chances to mobe around the classroom.  Rof example, he may be allowed to pass out paper or supplies, put up chairs, or be a line leader.

· It is recommended that his classroom teacher clearly define the requirements of each activity to be completed to ensure that he does not shift from one uncompleted activity to another.  All steps necessary to complete the assignment should be read aloud or posted.  For example, the math assignment is complete when all ten problems are finished and corrected, and another assignment should not be started until this is done.

· ^ should be encouraged to check over his work thoroughly before handing it in.  This includes class work, tests, and homework.  He may need assistance in learning how to do this, and his teachers and parents may initially assist him in this process.  However, this should gradually become a natural step in completing a task for Daniel.  For example, his teacher may wish to highlight the signs on math worksheets for ^ to direct his attention to the operation required for each problem.  When ^ is required to write, it may be helpful for him to read his sentences aloud so that he may realize his mistakes.  Or, he might be shown how to check the spelling of unfamiliar words in a dictionary.

14.  BEHAVIOR PROBLEMS, EMOTIONAL DISORDERS, COUNSELING
General behavior problems

#.  In order to help ^ with his behavior problems, the following recommendations are suggested:

· A conference between ^'s teachers and mother/parents might help determine if the conduct problems that ^'s mother is seeing at home are related to incidents happening at school.  Interventions, if needed, should be a cooperative venture between Ms. *, the school, and ^ herself.

· A parenting group that deals particularly with pre-adolescents may be a positive resource for Ms. *.  Sharing information with other parents who are dealing with similar behavior problems may prove helpful.

· It may be helpful for ^ to be involved in an after-school or evening program where he is supervised while his mother is at work.  Being left alone may be contributing to his fears and his need to sleep with his mother every night.

· If ^'s anxiety becomes disabling, counseling is recommended to help ^ deal with stress.  Learning how to use relaxation techniques might be especially helpful for ^.

#.  ^ and her parents need to work together with ^’s counselor to develop a plan for the future.  This plan should include short- and long-term goals and be as specific as possible.  It is hoped that this plan will provide a secure base for each family member as the process of restructuring their relationship begins.  The next year is likely to be quite difficult, requiring patience, commitment, and consistency.

#. To help improve ^’s behavior in the classroom, the following suggestions are offered:

· Emphasize consistency in expectations within the classroom and at home.  As much as possible, have rules that apply in both settings and agree on consequences that will be used.

· Encourage and reinforce positive interactions between ^ and his peers and between ^ and authority figures.

· Provide as much positive feedback as possible.  Let ^ know when he is doing something positive more often than you let him know when he is doing something wrong.

· Be mindful of consistency.  Make sure that rules are followed and that there is always a consequence when rules are broken.

· Teach ^ to recognize when he is frustrated or angry, as well as alternative actions that he can take.  Make certain he understands that anger and frustration are acceptable if his behavior is appropriate (i.e., it is okay to be mad, it is not okay to hit another person).

· Reward ^ for positive behavior as often as possible so that he will enjoy appropriate behavior.

· Intervene early in ^’s behavior problems before they escalate.

· Reinforce all students in the room for positive behavior.  This will provide models of the behavior you are trying to encourage in ^.

Disruptive, aggressive and delinquent behavior

#.  Given that ^ is exhibiting disruptive behaviors in the classroom, he may benefit from counseling.  Counseling efforts, at least initially, should focus on teaching ^ to manage his aggressive impulses, resolve tense social interactions, and accept responsibility for his behavior.
#.  ^'s mother expressed concern for the aggressive behaviors that he is exhibiting.  He may be experiencing frustration due to his academic difficulties, which could be causing him to act out.  It is suggested that ^'s parents obtain counseling for him to explore his anger and aggression and to determine whether any nonacademic issues may be contributing to his well being.  It is also recommended that ^'s parents participate in counseling with ^ to better understand his unique needs. 

#.  One of ^'s classroom teachers rated him in the borderline clinically significant range for delinquent behavior problems, including tardiness and truancy.  She also endorsed many behaviors characteristic of aggression difficulties.  Together, these behaviors can be particularly indicative of a tendency toward rule breaking behaviors.  In addition, his teacher stated that ^ demonstrates many classroom behavior that are atypical for a child his age, such as giggling, making unusual noises, and playing with objects.  It is recommended that a behavioral management program be established to address these difficulties.  This program should focus on positive reinforcement for desired behaviors.  Determination of motivating reinforcers to use in this program will help to increase ^'s compliance.  ^'s family and school personnel should consistently work together  to successfully implement this program.  If after the implementation of these recommendations and the behavior program ^'s behavior does not improve, it is recommended that his family seek individual counseling for ^.

#. ^ is exhibiting some delinquent behaviors, generally at a mild degree.  It is of some concern, given his school failure and volatile peer interactions, that he is vulnerable to more significant behavior problems.  Individual counseling should be made available for ^ to help him understand his behavior and its consequences, in an attempt to reduce the chance of more significant problems.

#.  The severity of ^’ behavior (e.g., aggression, opposition and apathy towards his academic studies) is highly concerning.  In addition to his EH placement, further interventions should address ^’s increasing propensity towards delinquency in order to ensure optimal outcomes for him in the future.  The long-term consequences of his actions should be discussed concretely with ^, including their consequences.  Additionally, planning to provide more positive behavioral outcomes should be investigated with ^.  This type of planning could take place within the context of counseling, or within his EH placement at school.  

Emotional problems

#.  Continued therapy and close monitoring of ^’s emotional well-being is strongly recommended.  Family therapy might also prove useful, as ^’s behavior undoubtedly provides a significant level of stress for her parents and siblings.

#. It is recommended that ^’s parents and teachers assist him with issues related to anger management and conflict resolution.  It may be helpful for him to learn effective ways of dealing with his anger such as walking away from the situation, taking deep breaths, counting to ten, etc.  It is also recommended that he have a plan of action in mind to deal with peer conflicts that arise such as enlisting the help of an adult to mediate the situation.  ^’s parents and teachers should model appropriate responses for him.

#.  ^ needs individual therapy to begin as soon as possible.  Such an intervention should initially focus on [her feelings of vulnerability and her difficulty distinguishing fantasy from reality].

#.  ^'s academic difficulty and frustration at school appears to be causing her a significant amount of depression and somatic difficulty.  Her emotional well-being should be monitored closely as the previous recommendations are implemented.  If improvement is not observed, it is recommended that ^ receive individual counseling.  

#.  ^ has experienced many things that could prove traumatic for a child: [her serious illness, her father's death, her mother's recent marriage, and sharing attention with a step-sister].  It is believed that any one of these, or a combination of these, may be causing feelings of [anxiety and depression].  It therefore recommended that ^ receive counseling to help understand and deal with these feelings.

#.  ^'s teacher also gave ^ high ratings for withdrawn behaviors and social problems.  She endorsed items suggesting that ^ sulks a lot and often appears to be sad.  For this reason, ^'s parents may want to look into counseling services for ^ in order to explore issues that may be related to his withdrawn behavior.  To address possible social problems, they may want to role play various scenarios with ^ to discuss appropriate ways of dealing with social situations (e.g., a classmate says something to you that you don't like, what do you do in that situation?).

#.  ^ appears to be depressed, and this is impacting her performance at school, and her behavior at home.  It is recommended that ^ return to counseling to deal with this issue.  [It is recommended that individual counseling be provided for ^.]

#.  ^ appears to be experiencing considerable [anxiety, anger and feeling of sadness].  The stress from this [these] could be contributing to her inability to function up to expectation in the classroom. It therefore strongly recommended that ^ receive counseling to help understand and deal with her feelings.  Such an intervention should, at least initially, address the following areas of concern: [list them from parent and teacher checklists and projective responses, for example, his withdrawn behavior, his attention problems, his anger, and his aggressive behavior].

#.  Individual counseling should be made available for ^.  Such intervention should address her reported indicators of [depression and anxiety as well as her peculiar verbalizations.]  Social skills training may also prove helpful for ^.

#.  Due to ^’s history of ADHD and emotional/behavioral difficulties at school, it is recommended that he meet with an individual counselor or therapist on a weekly basis.  The focus in therapy should help ^ deal with his ADHD and depressive symptoms, give suggestions to improve his academic performances and behavior at school, and assist with his desire for and usage of [tobacco products, alcohol, drugs].   ^ should also be encouraged to take his prescribed medications on a regular basis.

#. Given that ^ is reported to exhibit anxious/depressed behavior in the classroom, he may benefit from counseling.  Counseling efforts might focus on teaching ^ strategies for managing frustrations, coping with imperfection and alleviating anxiety

#.  Each of ^’s caregivers has indicated that ^ is withdrawn.  Equally important is ^’s history of suicidal gestures, anger, sleep irregularities, worry about attachment figures, and difficulties in his relationship with his father.  It is highly recommended that ^ and his family begin to work with a therapist to develop interventions to address his behavioral difficulties as well as any emotional issues that may fuel his behavior.  

#.  Based on the report from ^’s parents and teachers, as well as her responses to projective measures in this evaluation, she appears to be mildly depressed and to have a poor self-image.  The following are ways that ^’s parents and teachers can help her with these difficulties:

· ^’s parents and teachers are encouraged to provide as caring, positive, and supportive an atmosphere as possible.  For example, ^’s teacher might make a point of daily saying something positive, such as I like being your teacher and being with you,” or “I like the way you are completing that assignment,” or “I like the way you are drawing that picture.”

· ^ could be given small jobs or areas of responsibility that make him feel important and needed in the home or classroom.  The task should be clearly stated and its completion rewarded with immediate verbal praise.  ^ must see the “jobs” as genuine involvement, not as punishment.

· ^’s parents and teacher should help ^ recognize his successes or to verbalize his accomplishments.  

· Emphasis could be placed on ^’s successes by having him keep a daily record of his successes or accomplishments and discussing the results with him each day or by having him graph the daily results to reinforce his progress.

· ^’s parents and teachers should avoid trying to “talk ^ out of his depression” and instead present concrete evidence to ^ of his accomplishments and completion of assignments or by asking for proof when he states that he is terrible at a task or is a failure.

· ^’s teachers and parents could work with ^ to establish realistic goals and to keep a record of the goals that are accomplished.  Because depressed students often set unrealistically high expectations and then feel disappointed when they do not meet them, it is important to emphasize realistic expectations.

· ^’s parents or teachers could ask ^ what his peers do for fun and develop a program requiring him to do one thing for fun each day.  (The question must be phrased this way as depressed children/adolescents often respond that they do not have any fun when directly asked what they do for fun.)

· A daily program of physical activity could be developed for ^.

· ^ might participate in a peer tutoring program in which he can tutor a younger student.  

· ^’s teachers can help him cope with failures by discussing difficulties openly or by emphasizing successes or by scoring papers positively (that is, marking all of the correct, rather than incorrect, answers).

· ^’s teachers can help him cope with his feelings by encouraging him to talk openly about them or by giving his feelings verbal labels or by demonstrating that we all experience emotions.  For example, during roll call each child could respond with a color or letter of the alphabet that represents how that child feels that day.  (For example, the child could say, “Today I am the letter ‘H’ because I am going to work hard and be happy that I get my work completed.”)

Parent Training

#.  ^'s behavior and unusual verbalizations probably provide a real challenge for his parents.  It is recommended that they participate in family therapy and parent training classes, to give them emotional support and equip them with effective strategies for helping ^.

Suicide

#.  Individual counseling should be made available as soon as possible for ^.  This intervention should address his reported indicators of depression, particularly in light of ^’s past incidences of suicidal ideation.  An anti-suicide contract should be implemented in order to proactively address similar types of incidences in the future.  ^’s counselor should also work with him to improve his anger management and coping strategies when faced with stress, and may wish to address ^’s difficulty distinguishing fantasy from reality.  Finally, social skills training may also prove to be helpful for ^.

#.  ^ appears to be depressed and this is impacting her performance at school and her behavior at home.  It is recommended that ^ return to counseling to deal with this, as well as the fact that ^ sometimes thinks about killing herself.

Social Problems

#.  ^’s continuing social isolation is of concern.  Children who are socially isolated have greater incidence of depression, academic failure, and behavioral anomalies than those children who are socially engaged.  The lack of friendships was obviously distressing for ^, as she mentioned it throughout the day of testing.  The following recommendations are offered to address this concern:

· Counseling would benefit ^ greatly and allow his specific needs to be dealt with.  It is important that ^ be allowed to express his feelings about [his history of abused from his father, the ridicule he experiences in his social life] and other stressors in his life.  These will not get better without some type of intervention.

· ^ would benefit from social skills training.  His isolation from other children has prevented the typical socialization skills from developing that are usually seen in day-to-day interactions with children.  While he seems to be a congenial child, he may lack knowledge of some of the “rules” or “mechanics” of interacting with other children.

· ^ should be encouraged to participate in enjoyable extracurricular activities that provide appropriate social interactions and positive role models.  This might be found in a Boys and Girls Club, church groups, or scouting.  Group activities outside of school would allow ^ to interact with others he might not be with on a daily basis.  If the children in the group were from different schools, they might be more open to accepting a new member.

· Seek groups or organizations related to ^’s hobbies or interests.  Find a group or club that he could join in an area where he already has a certain amount of expertise or where he could participate in activities related to his interests.  Check for professional organizations that might have student affiliates or museums where there might be junior memberships available.  

· ^ would benefit from a mentor relationship with an older boy or young man who could be a role model or set a positive example for ^.  This might be a neighbor, family friend, relative, church member, a high school student, or a volunteer with a program like Big Brothers, Big Sisters.  Check with local business organizations, medical facilities, or with nearby colleges or universities for possible resources.

· Help ^ find an area in which he can and wants to excel.  He might explore music lessons, paleontology, chess, or an individual sport such as golf or swimming.  Encourage his pursuit of this as much as possible.

· ^’s parents should avoid placing unrealistic expectations and responsibilities on ^.

Family therapy

#.  Given the challenges and stresses they face at this time, ^'s family is encouraged to participate in family therapy and/or parent training classes.  These options can provide emotional support and suggest effective strategies for helping ^.  In particular, ^'s family might consider counseling as an opportunity to learn about and develop an appropriate behavioral plan at home to work in conjunction with the school.  Such a plan would likely aid in increasing ^'s appropriate behaviors and decreasing her noncompliant, acting-out behaviors.

Temper tantrums

#.  If ^ continues to have temper tantrums at school, the following recommendations may help deal with them:

· When natural consequences occur as a result of ^'s throwing a temper tantrum, these should be pointed out to her (e.g., peers prefer not to interact with her).

· Explain to her that feelings of unhappiness are natural, but there is an appropriate length of time for a public display of emotions.

· Teach her alternative ways to deal with demands, challenges, and pressures of the school-age experience (e.g., deal with problems when they arise, practice self-control, share problems or concerns with others).

· Help ^ identify when she is getting upset so something can be done to help her calm down (e.g., walk away, talk about feelings in a socially acceptable way, seek help from an adult, etc.).

15.  DIVORCE AND FAMILY PROBLEMS

#.  The *’s are in the process of obtaining a divorce and this appears to be causing ^ a lot of distress.  The following suggest ways that ^’s parents can work to ease his concerns and help him through this difficult time:

· The *’s are encouraged to provide as stable an environment for ^ as possible during this time of transition.

· To help moving between each of his parents homes be more predictable and less anxiety-provoking for ^, his parents might consider providing him with a daily planner system.  ^ could fill in the dates when he will be with each parent.  This will eliminate some insecurity and help ^ feel more control over his schedule.

· Counseling should be made available for ^ as his father prepares to move out of the family home and he begins splitting his time between his parent’s homes.

#.  Mr. and Mrs. * are encouraged to consider family counseling to help resolve the family issues that are causing stress for ^ because this stress is related to his difficulties sitting still, attending, and concentrating in school. [because this stress may be related to his irritable, argumentative, and aggressive behavior at school.]

16.  PRE-K, READINESS 

General

#.  ^ would benefit was multi-modal teaching methods that incorporate all sense modalities.  Teaching techniques that have various combinations of auditory, visual, and tactile stimuli may help ^ learn and remember what he is being taught.  If available, computer-based readiness activities may also be beneficial for ^.

#.  ^'s parents should develop a plan to increase his adaptive behavior skills.  Giving ^ more responsibility for self-care, and chores to complete around the home, may help increase his daily living skills.  Encouraging his interaction and play with other children may serve to increase his socialization and communication skills. Finally, participation in sports activities, both organized and unorganized will help develop his motor skills.

#.  ^'s parents may wish to explore the variety of educational games available and select those which are both fun for ^ and which aid in learning.  Games or activities that involve basic pre-academic skills, and gross and fine motor skills, are especially recommended.  School supply stores may be an excellent resource for finding games that are both fun and instructional.

#.  ^'s parents are encouraged to read to him at home on a daily basis and to promote his exposure to books.  Sometimes ^ could hold the book and retell the story, from memory and from picture cues.

#.  ^ would benefit from activities that teach basic concepts like colors, numbers, shapes, and the alphabet.  Some suggestions of activities and materials to work with are: 

· crayons, drawing paper, and coloring books

· school readiness "workbooks"

· games like Candyland and Hi-Ho Cherry-O

· read-a-long books that highlight a specific concept such as colors, numbers, or alphabet

· letter and number songs (ABC song, B-I-N-G-O, 5 Little Pumpkins Sitting on a Gate, etc.).

#.  ^ may benefit from one-to-one instruction to help him learn basic pre-reading skills.  His parents may want to consider having ^ work with an individual tutor, one to two times per week.
Developmentally delayed

1.  A meeting should be held with ^’s parents to discuss these results and to determine the best educational plan for ^.  Given ^’s delays in developing basic skills, it is likely that she will benefit from as much one-on-one assistance and small group instruction as possible.  

2. ^ may benefit from play and instructional activities geared toward developing her understanding of basic concepts and skills.  The following suggestions may be helpful in both the school and the home settings:

· Encourage ^ to play with simple toys that can be used functionally (such as telephones, drums, and everyday objects such as pots, spoons, brushes, etc.), and toys that can be related spatially (putting objects “on”, “in”, “under”, etc.).

· To encourage constructive play, which can aid coordination, representation, and creative thinking, toys such as blocks, Duplo/Lego blocks, beads, sand and water, and others which are made up of materials that can be combined in many ways may be helpful.

· Toys and play activities to encourage understanding of sequences of actions may also be beneficial, including dolls and stuffed animals used with objects commonly used in daily living, such as pillows, blankets, play dishes, etc.

· To encourage imitation of fine motor movement, including drawing, toys and activities such as large crayons or washable markers are often useful, and may be used with large rolls of paper to give ^ room to play and develop pre-writing and imitative skills.  

· ^ may also benefit from practice in recognizing basic attributes of objects, such as similarities and differences, sizes, shapes, and textures, as well as matching attributes such as colors.  Adults can assist by pointing out attributes of objects whenever possible, and encourage ^ to touch and use objects when possible.  Such activities can help promote early problem solving abilities.

· To develop ^’s understanding of one-to-one correspondence, she may benefit from experiences that allow her to associate objects with corresponding labels, other objects, and numbers.  This might include finding one plate for one person when playing with dishes, one blanket for each doll, two shoes for her two feet, etc.   

· To further encourage ^’s development of drawing skills, continued use of various materials is also suggested, such as chalk and finger paints.  Alternative materials, such as sand or shaving cream may also provide fun opportunities for imitation of drawing, as well as opportunities for learning about different textures.  Drawing also provides a chance to work on skills such as turn taking, as an adult can model a drawing skill for ^ (such as a straight line or circle), ^ can make a mark on the paper or other material, and continue taking turns in such a manner.

3. Given ^’s low level of social interaction with same-age peers in the school setting, and the current observations of her apparent desire to interact with other children but possible difficulty in initiating such interactions, she may also benefit from activities geared toward increasing the amount and quality of social interactions.  ^ may also benefit from instruction in the identification of basic emotions, as well as encouragement to respond appropriately in various situations.  The following recommendations may be of assistance to ^ and those working with her:

· Encourage ^ to see humor in the actions of objects and people, which might come from adults doing “silly” things.  Toys can be made to perform unusual actions or make unusual noises (such as a stuffed dog meowing), placing shoes on one’s hands, or toys with unexpected actions may all promote ^’s understanding of the functional use of objects as well as the use of humor in everyday activities.

· Encouraging ^ to participate socially with peers is also suggested, and might be initiated through the use of toys that are mutually intriguing (such as those that move or make noises), or social toys (such as balls or dolls). 

· Working with ^ and another same-age peer in a play activity is also suggested, as the adult can explain and demonstrate behaviors such as taking turns and sharing, and encourage social interactions between the two children.

4. As ^ appears to continue to exhibit difficulty with communication and language skills, the following recommendations may be useful for those working with her, both at home and at school:

· Continue to provide ^ with opportunities to request information.  Modeling two-word or more advanced questions (such as “What’s that?) is suggested.  Additionally, intentionally providing ^ with opportunities to interact, such as moving her chair so she must ask where it is, moving an object in the home to a new location, or “forgetting” to dish out a snack so that ^ will ask “why” or “where” questions may also be helpful.  

· It is also recommended that ^ be provided increasing opportunities to initiate conversation, increase the number of turns per conversational topic, and facilitate grammatical and semantic forms.  This can be accomplished through typical conversations, for example if ^ was to hear a dog bark and says “dog”, the adult might expand on this by saying “Dog barking”, taking her to the window to look for the dog and say “Dog barking”, or if she attempts to imitate the sound she hears, such as “Dog woo oo” reflect such attempts with the correct pronunciations (i.e. “Dog woof woof).  

· In an effort to increase the intelligibility of ^’s speech, she may be helped by having sounds in the environment constantly pointed out to her and being encouraged to imitate such sounds.  Reading books to ^ which she enjoys and highlighting words with sounds with which she has difficulty may also help.

· To promote oral-motor abilities, ^ might benefit from activities such as blowing bubbles and whistles, inflating balloons (under supervision only!) or playing with toys such as pinwheels.  

· Using techniques such as having ^ complete questions she begins to ask, such as “More” being repeated by an adult as “More _______ “ and therefore encouraging ^ to complete the phrase may also serve to increase her functional language skills.  

· Additional ways to encourage ^ development of oral-motor skills might include choosing toys and play activities that help her develop awareness of her oral structures and gain increased motor control and strength.  Eating or playing in front of a mirror may also be helpful.  

5. To aid ^ in the development of motor skills, she may benefit from activities such as playing with toys and objects that she can push or pull, jumping off low surfaces (with help, if needed), and participating in large motor activities on different surfaces (such as grass, a sandbox or at the beach).  Age-appropriate climbing equipment may also be helpful for aiding ^ in developing coordination and confidence in her motor abilities.  Use of small balls to aid in throwing may be helpful, as well, and moving from larger sized to smaller sized balls for catching is also suggested as her skills develop.  To encourage her development of fine-motor skills and manipulation of small objects, activities using small, appropriate objects such as raisins or Cheerios can help to develop finger dexterity.  Additionally, toys such as Legos, shape sorters, Fisher-Price people and settings, dolls for dressing and feeding, scissors, crayons, and eating utensils are all recommended for interactive play between ^ and adults or peers, and for supervised independent play, as well.  

6. ^’s parents are encouraged to develop a plan to increase her adaptive behavior skills.  Giving ^ more responsibility for self-care and chores to complete around the home may help increase her daily living skills.  Encouraging interaction and play with other children may serve to increase her socialization and communication skills.  Lastly, participation in sports activities, both organized and informal, will also help to develop her motor skills.  

7. It is also suggested that ^ be read to at home on a daily basis to promote her exposure to books and language.  Sometimes ^ could hold the book and retell the story, from memory and picture cues, as her skills develop.  

8. It is recommended that ^’s speech/language development continue to be monitored, and therapy be re-instituted if deemed necessary by her school’s speech pathologist.  It is also recommended that ^ continue receiving occupational therapy services.  

9. ^’s progress should be monitored very closely and consideration should be given to re-evaluating her in one to two years.  Such re-evaluation may provide an opportunity for more formal evaluation procedures to be completed, as well as provide ^’s parents and school personnel with up-dated information as to ^’s skill development relative to same-age peers.  

Pre-K handicapped, autistic-like behaviors

#.  The *’s might to want to consider consulting with a genetic counselor to help in making a definitive diagnosis for ^.

#.  ^’s parents may want to consider consulting with professionals about the best home teaching and parenting strategies for children like ^, to support what she is being taught in school.  A behavior analyst or a behaviorally-oriented psychologist might be helpful for developing parenting discipline and teaching strategies.  ^’s speech pathologist, occupational therapist, physical therapists, and teachers might also have suggestions for helping her learn at home.

#.  It is recommended that ^ continue receiving education in a classroom with a small student-to-teacher ratio. It is usually recommended that a child with ^’s characteristics receive an intense amount of education in a structured environment. ^ should continue to receive speech, occupational, and physical therapy.

#.  Although this examiner is of the opinion that ^ does not meet the criteria for autism, it is recommended that ^’s parents and teachers consult with the Florida State University Center for Autism and Related Disorders (FSU CARD Center) in Tallahassee, Florida [(850)644-4367].  This organization may be able to provide useful information about toilet training and developing language skills in children similar to ^.

#.  When teaching new skills and behaviors to ^, consistency is important.  Efficient and effective communication between teachers, staff, and ^’s parents should help assure that interventions performed at school will be practiced at home, and vice versa. 

#Consider these specific suggestions when working with ^ within and out of the home:

· ^ has difficulty concentrating.  It is thus important to watch for times when you can spontaneously teach her.  For instance, if ^ is banging on bowls in the kitchen, consider gently prompting her to turn the bowl over.  Then, help her obtain something to pour in the bowl.  If ^ is opening and closing cabinet doors, consider catching the door after she has opened it, guiding her hand towards a fun object inside the door and helping her take the object out of the cabinet.  Small steps that require you to add on to an action that ^ is already performing by herself can have a big influence on ^’s learning. Slight variations on whatever she is doing will be of more interest to her than an activity that requires her to attend to something that is not intrinsically interesting to her.

· In order for children to learn that language has a purpose, they first need to understand the value of communication.  Eye contact and imitation skills are important for establishing such knowledge.  Consider creating opportunities for eye contact and imitation games.

· Allow time for ^ to process information.  Do not overload her with repetitive verbal instructions.

· Use errorless learning whenever possible.  Help ^ get things right on the first try, even when physical prompting is necessary.

· Attempt to use visual aids when teaching new concepts.  The more modalities ^ is exposed to, the more likely she is to learn the concept.

17.  EMH PROGRAMS AND ADAPTIVE BEHAVIOR

#.  It will be important to develop a plan to increase ^’s adaptive behavior skills.   Giving ^ more responsibility for self-care and chores to complete around the home may help increase his daily living skills.  Encouraging his interaction and play with others may serve to increase his socialization and communication skills.  Finally, participation in sports activities, both organized and unorganized, and other extra-curricular activities will help to develop his socialization and motor skills.  It is recommended that ^’s parents and teachers work together to develop and implement this plan.

#.  It will be important to increase ^'s adaptive skills in the home, school, and community environments.  Giving ^ more responsibility for self-care and chores to complete around the home may help to increase her daily living skills.  Encouraging appropriate interaction and play with other children may help increase her socialization, communication, and motor skills.  Consulting with her physician may provide suggestions for helping her to develop age-appropriate toileting skills.

#.  It is important to increase ^’s adaptive skills in the home.  Giving ^ more responsibility for self-care and chores to complete around the house may help to increase his daily living skills.  Encouraging interaction with other adolescents may help increase his socialization and communication skills.  ^ will also continue to benefit from instruction aimed at teaching him functional academic skills (e.g., calculating the price of a purchase, how to read maps and bus schedules, how to use a calculator, how to complete a job application, etc.).

#. It will be beneficial for ^ to be given more responsibility for self-care and chores to complete at home, to increase his adaptive behavior and daily living skills.  For example, ^ could be encouraged to complete chores without assistance such as setting the table or putting his clothes away.  ^ could also be encouraged to become more self-sufficient in his self-help skills such as dressing himself independently.

#.  ^'s parents and teachers should work together to develop a plan to increase her adaptive behavior skills.  Giving ^ more responsibility for self-care, and chores to complete around the home, may help increase her daily living skills.  Encouraging her interaction and play with other children may serve to increase her socialization and communication skills. Finally, participation in sports activities, both organized and unorganized will help develop her motor skills.  [This rec would also be appropriate for a pre-k child who was delayed in adaptive behavior skills, even if they are not EMH]

#.  ^'s educational program should emphasize functional life skills and employability skills.  Examples of such skills include: 

Math skills:
How to use a calculator, how to make change

Reading skills:
How to read a bus schedule, how to read a menu 


Writing skills:
How to complete a job application, how to write a letter

18.  HIGH SCHOOL/VOCATIONAL TRAINING, TRANSITION AND GED

#.  ^'s educational plan should include employability skills and job training.  Career counseling is also recommended to help ^ choose an appropriate area for job training that takes into account her intellectual and academic strengths and weaknesses.

#.  An educational plan that includes vocational training and counseling would be beneficial for ^.  This program needs to focus on social adjustment skills (e.g., communication skills, decision making skills, interpersonal relationships) as well as daily and community living skills.

#. Given her difficulty passing the FCAT required to receive a regular high school diploma, ^ may want to consider studying to obtain a GED.  There are excellent GED preparation courses available and ^ is encouraged to complete one of these before registering for the exam.

#.  As ^ works with a counselor, alternative educational paths should be explored.  ^ is considering dropping out of school and even when he is in school, he does not appear to be profiting from it.  Alternatives, such as Adult and Community Education and vocational-technical programs should be explored.

#.  ^ should be reevaluated during her senior year to determine her academic progress and to provide recommendations for post-secondary education or training.

19. POST HIGH SCHOOL/COLLEGE

#.  In the event that ^ opts to pursue a vocational program of study, an applied plan that includes vocational training and counseling would be beneficial for him.  This program should focus on social adjustment skills (e.g., communication skills, decision-making skills, and interpersonal relationships) as well as daily and community living skills.  Regardless of ^’s decision about his future program of study, career counseling is also recommended to help ^ choose an appropriate area for job training that takes into account his intellectual and academic strengths and weaknesses.

#.  Pending the decision from @ College regarding ^’s enrollment for in the fall of 2001, ^ should familiarize himself with @ College’s student support services and academic assistance programs.  In the event that he becomes enrolled at @ College, he will undoubtedly benefit from advisement to help him select a major which takes into consideration his intellectual and academic strengths and weaknesses.  Additionally, ^ would benefit from counseling through @ College’s counseling center to address his anxiety, frustration with course work, etc.

#. A meeting should be held with ^ to discuss these test results and recommendations.  When ^ enters college she should seek help from the Student Disability Resource Center or other organization that aids students with learning disabilities at her school.

#.  Given ^'s difficulty with math and with the mechanics of written language, she might benefit from additional instructional help.  It is recommended that she receive tutoring to supplement her class work.  Tutoring should reinforce what is being taught in ^'s classes

#.  ^ has significant difficulty with math, especially higher level math skills such as those that are required for algebra or geometry.  In college, consideration should be given to waiving the math requirement with substitution of alternative coursework, if required.

#.  ^ has significant difficulty with information processing speed.  The following suggestions may be beneficial and help her be more successful with academic work:

· Written work should be reduced, when possible, and prioritized so that she can experience success.  

· At times, allow ^ to demonstrate skill acquisition in an alternative format, such as orally.

· ^ might benefit from using a computer to complete written assignments.  If she has not already done so, ^ should learn keyboarding skills as soon as possible.

· Provide extended time for ^ to complete in-class written assignments and tests, including standardized tests such as the SAT, ACT, CLAST, and GRE.

#.  Given ^’s deficit in auditory processing, as well as her deficit in processing speed, she may have difficulty taking accurate and complete notes during class lectures.  She may need to audiotape lectures and transcribe or recopy her notes after class.  Using another classmate's notes to fill in gaps in her own notes or having a notetaker are other ways to accommodate this difficulty.

#.  Based on her scores on the WAIS-III, ^'s visual processing capabilities are quite strong and she would benefit from having visual information accompany auditory instruction whenever possible.  Provide visual outlines and graphic presentations to accompany subject area content when a lecture format is used.

#.  ^ has significant difficulty with math, especially higher level math skills such as those that are required for algebra or geometry.  In college, consideration should be given to waiving the math requirement with substitution of alternative coursework, if required.

#. The same weaknesses which affects ^’s ability to spell in her native language may also adversely affect her ability to master a foreign language.  Consideration should be given to waiving the foreign language requirement with substitution of alternative course work, if required.

#. ^’s professors should be aware of her deficits in spelling and she should not be unduly penalized for spelling errors in written work completed in the classroom.  For written work completed outside the classroom, she will need to use a dictionary, computer spell check, or proof reader.

#.  Because of ^’s weaknesses in reading, she may benefit from audiotaped textbooks and tutoring in courses with heavy reading requirements.  ^’s academic advisor should be made aware of her deficits in reading so that he/she can recommend appropriate course work.  ^ should balance her course selection for each semester so that she has no more than one course with heavy reading requirements.  She may also need to take a reduced courseload during semesters in which she is required to read a large quantity of material.

#. To increase ^’s ability to comprehend written material, she should engage in "pre-reading" activities prior to actually reading the assigned material.  These activities would include reviewing new vocabulary to be included in the assigned reading, reviewing the section headings, reviewing any pictures, diagrams, charts, etc. contained within the assigned reading, and reading any summaries at the beginning or end of the assigned reading.  

#.  Because of ^’s weaknesses in long term memory and retrieval, she will need to overlearn new material and use all three modalities when learning.  For example, when she is studying for a test, she may need to read both silently (visual) and aloud (auditory), discuss the material with a classmate (auditory), outline the assigned readings (visual and motor), and recopy her class notes (visual and motor).

#.  Ms. ^ may need extended time when taking the CLAST.  If she is unable to pass the [reading, language, math, essay] section of the CLAST with extended time, consideration should be given to waiving the required passing score.

#.  Ms. ^ may benefit from advisement to help her select a major which takes into consideration her intellectual and academic strengths and weaknesses.

#.  Ms. ^ may benefit from counseling [through the FSU Counseling Center] to address her test anxiety and/or low frustration tolerance with course work.

#.  Ms. ^ may benefit from training to increase her study and organizational skills.

20.  REEVALUATION

#.   ^'s progress should be monitored closely to ensure that he is benefiting from instructions, as well as to gauge the success of any interventions that are attempted.  If he continues to have academic difficulty, consideration should be given to reevaluating him in one to two years.

#  If ^ continues to experience academic difficulties in the upcoming school year, particularly if improvements in his behavior have not led to corresponding improvements in his school work, it is recommended that he be reevaluated.

#.  ^'s progress should be monitored very closely and consideration should be given to reevaluating him in one to two years.

#.  ^ should be reinforced for all progress to encourage self-confidence.  Because of his age and past academic difficulties, ^ will need to be given an opportunity for success both in and out of the classroom to maximize his future performance.  ^ should be closely monitored over the next year with consideration given to reevaluating him at that time to make a change in his educational placement, if needed

#.  Given his measured level of intellectual functioning, academic acquisition will be slow and will require repetition.  ^'s progress should be closely monitored and consideration should be given to reevaluating him in one year.

#.  Retesting may be appropriate for ^ after one year to monitor academic achievement relative to his intellectual level and cognitive abilities, as well as to assess the success of any interventions attempted.  

